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CHAPTER I 
I NTRODUCTION 
1. Purpose 
The purpose of this study: An Annotated Bibliographx 
for Junior High School.: Indian-1J'.'hi te Man Relationships in 
Books Published Since ~' is to provide pupils of junior 
high school age with a selection of books about the impact of 
the white and Indian civilizations upon each other. These 
books are intended to familiarize readers with the results 
that may occur when two differing civilizations meet. 
2. Source 
Educational background.-- Personal contact with reserva-
tion Indians, especially of the Southwest, first led this 
v~iter to an interest in the Indians of today. This occurred 
during his Army service as an enlisted man and an officer from 
1941 to 1946. Conversations with Indians from the Navaho and 
Hopi reservations drew his attention to the poverty in which 
these people lived. The aridity of the reservations, the low 
average annual income, the poor quality of the grazing land, 
were all new facts to him. 
These new ideas induced the writer to minor in Social 
Relations as an undergraduate. Courses in sociology, anthro-
pology, and psychology introduced him to the writings of 
-1.-
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people like Ruth Benedict, Melville Herscovitz, Franz Boss, 
and Otto Klineberg. Many of the lecturers in these courses 
were noted authorities in this field -- Gordon Allport, Clyde 
Kluckhohn, Edward Hill, George Romans, and Talcott Parsons. 
The condition of American minorities, with special reference 
to Jews, Negroes, and Indians, received intensive study. 
Important attention was paid to the roots of prejudice. Many 
of these experts had lived .for years among various Indian 
tribes, and their first-hand reports supplemented the material 
of lecture and textbook. 
Lack of similar listings for junior high school Pupils.--
1 
To establish the existence of similar listings, or lack of 
them, for junior high school pupils, the writer surveyed the 
.follow:t.ng bibliographies, with these results: 
1. American Co~ncil on Education, Reading Ladders 
for Human Relations.~ This bibliography includes books 
published be.fore 1945. Books about Indians are inter-
spersed among those about other minorities, such as 
Jews, Swedes, Mexicans, and Norwegians. 
2. American Library Assoc~ation, Subject Index to 
Books for Imtermediate Grades~ This is not a biblio-
graphy restricted to books about Indians. It is not 
annotated, and includes boolcs published before 1945. 
Books about Indi~ns are not listed separately. 
l .(American Council on Education, Reading Ladders for Human 
Relations, by the Staff of Intergroup Education in Cooperating 
Schools, Hilda Taba, Director, American Council on Education, 
Washington, D. c., 1950. 
g./American Library Association, Subject Index to Books for 
Intermediate Grades, Compiled by Eloise Rue, American Library 
Association, Chicago, 1950. 
.' 
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3. Elsa R. Berner and Mabel Sacra, ,~ditors, A Basic 
Book Collection for Junior High Schools.h This is not a 
bibliography restricted to ·books about Indians. It in-
cludes books published before 1945. It is a general 
col l ection of books which the editors claim should be in 
a junior hi gh school library. Each book is followed by 
a very short description. The author provides no 
separate section for book s about Indians. 
v 4. Board of Education, Gloucester, A Tree of Books.~ 
This bibliography is intended for grades 1 to 8. It is 
not restricted to book s about Indians, nor does it have 
a special section for such books. It includes book s 
published before 1945. 
5. Boston Public L~brary, Reading for 
J unior Hi gh School List~ This is a general 
contains no special section about Indians. 
dates of the books are not given. 
Fun, A 
list, and 
Publication 
6. Margaret Mary Clark, Chairman, Elementary Read-
ing List Committee, Adventuring with Booksfil This is not 
a bibliography restricted to Indians. One of the sections 
which does deal with I ndians lists sixteen books, only 
three of which have be en published since 1945. 
7. Jean Poindex ter Colby, Editor, Catalog of the 
Be st Books for Children. This is a general bibliography. 
It includes what purport to be the best children's book s 
of the past thirty years. It does not have a separate 
section of books about Indians. Listing does not in-
clude publication date of any of the books. 
1/Elsa R. Berner and Mabel Sacra, Editors, A Basic Book 
Collection for Junior High Schools, American Library Association, 
Chicago. 
g/Board of Education, Gloucester, A Tree of Books, Public 
Schools, Gloucester, Mass., 1948. 
~Boston Public Library, Readinf for Fun, A Junior High School 
List, Pr epared by the Readers' .dvisor for Children, Boston 
Public Library, Boston, 1953 • 
.i/.Margaret Mary Clark, Chairman, Elementary Reading List 
Committee, Adventuring with Books, The National Council of 
Teachers of English, Chicago, 1950. 
£/Jean Poindexter Colby, Editor, Catalog of the Best Book s for 
Children, Junior Reviewers, Newton Centre, Mass., 1952. 
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8. Anita E. Dunn, Mabel E. Jackman, Bernice c. Bush, 
and J. Roy Newton, Fare for the Reluctant Reader!/ This 
bibliography is not restricted to Indians, and it con-
tains no section devoted exclusively to Indians. It 
includes books for both junior high and senior high 
readers. Books published before 1945 appear in the list. 
9. Donald D. Durrell and Helen Blair Sullivan, 
High Interest Low Vocabulary Booklist)/ This booklist 
includes many subjects other than Indians. It is in two 
sections -- one for books published after 1950, and one 
for books published before 1950. Books pertain to all 
grades through high school. The list contains no 
annotation. 
10. :Max Francke, Editor, 1954 Annotated List of 
Books for Supplementary Reading.~ This list contains 
books for all grades through nine, and contains book s on 
many subjects other than Indians. One section, entitled 
"Indians and Cowboys,n lists 19 titles, of which twelve 
are about Indians. 
11. Frances M. Grim, Editor, By Way of Introduction.~/ 
This is a listing of books for recreational reading for 
high school pupils. Publication dates of many of the 
books do not appear, and it has no separate section of 
books about Indians. 
1/Anita E. Dunn, Mabel E. Jackman, Bernice c. Bush, and J. Roy 
Newton, Fare for the Reluctant Reader, State University of 
New York , Albany , 1952. 
g/Donald D. Durrell and Helen Blair Sullivan, High Interest 
Low Vocabulary Booklist, Boston University School of Education, 
Boston, 1952. 
~Max Francke, Editor, 1954 Annotated List of Books for 
Supplementarl .R~~ding, Children's Reading Service, Brooklyn, 
1954. 
!/Frances M. Grim, Editor, By Way of Introduction, American 
Library Association, Chicago, 1947. 
12. Hannah Logasa, Compiler, Historical Fiction 
and Other Reading References for Classes in Junior and 
Senior High Schools.D This is not a bibliography of 
5 
books about Indians only, and it does not have a separate 
section about Indians. Publication of many of the book s 
occurred before 1945. 
,, 13. Marl:: Neville, ,Chairman, Your ~eading .f.2.r Grades 
Seven, Eight, and Nine~ This is a general bibliography, 
and does not include a separate section on Indians. It 
does not give dates of publication, but many of the 
books, like Lorna Doone, first appeared before 1945. 
14. Ruth Strang, Christine B. Gilbert, and~ 
Margaret C. Scoggins, Gateways to Readable Books. This 
is not a bibliography about Indians only. Boo1{S listed 
ar e for retarded readers of senior high school. Ivlany of 
the books appeared before 1945. 
General findings.-- From this survey the following facts 
app ear: 
1. None of the bibliographies is about Indians exclusively. 
2. Except for the 1954 Annotated~ of Books~ 
Supplementary Reading, all of the lists either con-
tain books published before 1945, or provide no 
publication dates. 
1/Hannah Logasa, Compiler, Historical Fiction and Other 
Reading References for Classes in Junior and Senior High 
Schools, McKinley Publishing Company, Philadelphia, 1949. 
g(Mark Neville, Chairman, Your Reading for Grades Seven, 
Eight, and Nine, The National Council of Teachers of English, 
Chicago, 1946. 
yRuth Strang, Christine B. Gilbert, and Margaret c. Scoggins, 
Gateways to Readab,le Books, The H. w. Wilson Co., New York 
City, 1952. 
3. Only two of the lists, Adventuring with Books, and 
the 1954 Annotated List of Books for SupPlementary 
Reading , contain sections restricted at least in 
part to I ndians. 
4. None of the bibliographies conforms to the scope of 
this thesis. 
Initiation of the thesis.-- The information acquired 
6 
through the various contacts aroused an interest in the writer 
in the story of the relationship between Indians and white 
men. This fact, combined with the absence of a similar bib-
liography, has led to the adoption of the present bibliography 
as the subject of this thesis. 
Scope and limitations.-- This bibliography is limited to: 
1. Books which deal with Indians living in North and 
South America. 
2. Books published since 1945. 
3. Books which tell of contact between Indians and white 
people. 
4. Book s suitable for the seventh, ei ghth, and ninth 
grades. 
I t is further limited by the fact that statement of the 
appropriate reading level and the worthwhileness of each book 
is the personel opinion of the writer. However, selections 
from professional reviews are appended to each book which has 
been reviewed in at least one of the four following publica-
tions: Bulletin of the Children's Book Center, Horn Book 
-- - --
Magazine, New York Herald Tribune Book Review, and New York 
Times Book Review. 
It is further liniited in that no books of senior high 
school or adult level have been included. 
A final limitation lies in the fact that the present 
writer has not attempted ~o check the historical accuracy of 
the material presented in the books. 
3. Justification 
· America a land of minorities.-- It has become almost a 
cliche to say that America is a land of minorities. Of the 
many, the only native is the Indian who, according to the y 
F'ederal census of 1950, number_ed 343,410. But our country 
7 
also houses minorities whose ancestries can be traced back to 
most of' the nations of Europe, and many of Asia and Africa. 
These people brought their own cultures with them; later, 
they created new ones here which became amalgamated with the 
first. Important ones that come to mind .are financial methods 
such as double-entry bookkeeping invented by the Renaissance 
Italians, and the religions brol).ght here. 
I 
I , ' 
Literature an aid to the understanding of democratic 
living .-- Democracy evolved from these cultures; but demo-
cratic living requires understanding of the hwnan components 
1/Statistical Abstract of the United States, Seventy-Pourth 
Edition, 1953, United States Department of Commerce, Bureau 
of the Census, Washington 25, D. c., p. 49. 
of a country, and an important part of this understanding 
should come from literature. Indeed, Roberts, Kaulfers and 
11 Kefauver give it (literature) primary rank: 
8 
''In all literature programs the first responsibility 
is to construct an understanding of contemporary life so 
that young people will be sensitive to the problems that 
challenge the attention of intelligent men and women of 
their day, and accept responsibility for their solution.n 
gj 
Rosenblatt feels that literature can provide this 
unders t anding by enabling children to go beyond the limita-
tions of their environment: 
ttin a democracy, the more varied the literary fare 
provided for students, the greater its potentialities as , 
an educationally liberating force. In this way, through 
literature, the necessarily limited influence of their 
environment will be supplemented and corrected by con-
t a ct with expressions of other phases of society, and 
other types of personality. 
This means that the student will .not be limited 
merely to one kind of literary diet~ He will not read· 
ex clusively the work of the past or present. He will 
not be nourished entirely on the literature of England 
and America. Instead, he will be permitted an insight~ 
i nto ways of life and social and moral codes very dif:.. 
ferent even from the one .that the sS)'hool is cominitted to 
perpetuate." / ·· 
.. .-
Popular concepts of Indians.-- The popular concepts of 
Indians have not always been accurate. Sayings unfavorable 
to the Indians have reflected the misapprehensions white 
people share about them. A person who regrets his generosity 
1/Holland D. Roberts, Walter v. Kaulfers and Grayson N. 
Kefauver, Editors, English for Social Living, McGraw- Hill 
Book Co., Inc., New York City, 1943, p. 14. 
g/Louise M. Rosenblatt, Literature as Exploration, D. Appleton-
Century Co., Inc., New York City, 1938, p. 254. 
becomes an nindian giver," while a mother designates her un-
controllable child as being 11 as wild as an Indian.n Some 
authors aid in the perpetuating of these harmful ideas by y 
referring to the Indians as savages. The impression that 
9 
they are savages often results from their being pictured as 
wantonly attacking a wagon train as it crosses the prairie, 
but the fact that the wagons may be traversing a road holy to 
the Indians, and therg}Y committing an act sacrilegious in the 
eyes of the Indians, frequently is omitted. 
Portrayal of history.-- Some books have even not been 
completely free of a distorted presentation of history. 
During the conquest of Mexico by the Spanish, Cortes has to 
absent himself from Mexico City, capital of the Aztecs, to 
fight another Spanish force sent from Cuba to arrest him. He 
!11 
defeats his foe and returns. One book offers this account 
of what next transpired: 
"On June 15, 1520, Cortes started across the cause-
way that spanned Lake Tezcuco. There was no one in 
sight. Not one canoe moved on the lake. The army tramped 
across in gloomy silence. Only the sound. of their feet 
disturbed the hush. Upon reaching the city, they found 
its wide streets empty. The clatter of their horses' 
hoofs echoed loudly across the deserted squares. 
i/Armstrong Sperry, Thunder Country, Macmillan Co., New York 
City, 1952, 179 PP• 
g/For this incident, see Shannon Garst, Crazy Horse, Houghton 
Mifflin Co., Boston, 1950, p. 79. 
!1/Ronald Syme, Cortes of Mexico, William Morrow and Co., New 
York City, 1951, P• 107. 
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'Sound the bugles,' cried Cortes. 'Let us see if 
our friends are still alive or if this is only a city of 
ghosts. 1 
The bugles blared. Their echoes died away and the 
silence closed down again over the listening men. Sud-
denly there came the sound of another bugle and a volley 
of musket shots. The Spaniards in the palace were 
answering. 
The two parties met outside the old palace. Cortes 
embraced Pedro de Alvarado. Veterans clasped hands with 
Don Diego's scared recruits. 
At that moment the Aztec army attacked.n 
The author provides no reason for the Aztec attack. 
Actually, from the point of view adopted by him, one could get 
the impression that this was an assault entirely unprovoked by 
anything the Spaniards had done previously. 
History does record a reason for the attack. John y 
Collier, United States Commissioner of Indian Affairs from 
1933 to 1945, writing from contemporary Spanish colonial re-
cords, gives this version: 
nA few days after Cortes' departure, the time for 
the yearly festival of Huitzilopochtli, the war god of 
the Aztecs, was at hand. Most of the Aztec nobles, as 
well as the priests, engaged in this yearly festival of 
dance, song, and sacrifice, and its place was the court 
of the great temple of Huitzilopochtli, adjacent to the 
princely quarters which had been assigned to the Spaniards 
and where the abducted Montezuma was then confined. As 
a part of that temple had been taken over for Christian 
worship, the Aztecs requested Alvarado to permit them to 
use their temple, and he assented. 
VJohn Collier, Indians of the Americas, Mentor Books, The · 
New American Library of World Literature, Inc., New York City, 
1948, p. 63. 
11 
They gathered--nearly all of the highest nobility--
on the sacred day, all clothed in their ceremonial gar-
ments and with a waalth of gold adornments and symbolic 
implements of silver and gold. They were unarmed, of 
course. The engrossing ceremonies began, and then, at a 
prearranged signal, Alvarado and his men rushed upon the 
throng, and hewed it down. Those who tried to escape 
were impaled on long pikes by Spaniards stationed at the 
exits of the court. Every man of the Aztec throng was 
slain. Alvarado's stated reason for this deed was that 
he believed that the nobles, though unarmed, had secreted 
their weapons at some place ne~rby. 
When Cortes returned, he found the Aztec temper com-
pletely changed, and his forces in Mexico City ringed by 
a wall of siege, the public market closed, and starvation 
in the offing for the Spaniards. The murderous slaughter 
was the immediate cause for this change, and Cortes 
chided Alvarado for indiscretion." 
Present condition of the Indians.-- Although the Indians 
have been citizens of this country by law for the past twenty-
five years, their situation still lags far behind that of the 
white people. The Navahos, for example, are the largest tribe 
of all, with 55,000 people, but among them there were only y 
about 100 high school pupils in 1945. The Indians' death 
rate from diarrhea and enteritis is eight times that of the 
rest of the country, while the death rate from tuberculosis 
is five times larger. Among the Indians of Alaska, the death 
rate from tuberculosis, one of the highest in the world, is 
gj 
fourteen times higher than that of the United States. In 
Alaska, which may shortly become our forty-ninth state by 
1/Clyde Kluckhohn and Dorothea Leighton, The Navaho, Harvard 
University Press, Cambridge, Mass., 1946. 
2/Haven Emerson, "Indian Health--Victim of Neglect, 11 The 
Survey (May, 1951), 87:219. 
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enactment of the present session of Congress, the status of 
the Indians may deteriorate as a result of the enabling bill. 
II This i s the possibility as described by John Collier; 
u •••• the present Alaska Statehood bill does not 
afford the natives of Alaska protection in their land 
and other property rights. Instead, it subordinates the 
welfare of the natives to the interests of the proposed 
state by eliminating, as Senator Anderson admits, the 
reserving of land to the natives and the protecting of 
them in the quiet possession of th~ir lands. As such, 
this bill represents another breach of faith to the 
natives of Alaska, as contained in the treaty with 
Russia, whereby we undertook to afford the civilized 
Indians, like other inhabitants of the territory, 'the 
free enjoyment of their rights, property, and religion,' 
and in subsequent statutes." 
Basis of selection.-- Books were selected for this 
bibliography which, in the opinion of the writer, help student 
to understand more clearly the factors producing the present 
conditions of the Indians, and what each student can contri-
bute to1better relations. Such understanding is essential 
gj 
for the survival of a de mocracy. As Ruth Benedict force-
fully points out: 
"The study of different cultures has another im-
portant bearing upon present-day thought and behavior. 
Modern existence has thrown many civilizations into 
close contact, and at the moment the overwhelming 
response to this situation is nationalism and racial 
snobbery. There has never been a time when civilization 
stood more in need of individuals who are genuinely 
culture-conscious, who can see objectively the socially 
conditioned behavior of other peoples without fear and 
recrimination. 11 
1/John Col~ier, Letter, New York Times, New York City, May 30, 
1954~ p. 64. 
2/Ruth Benedict, Patterns of Culture, Penguin Books Inc., New 
York City, 1946, p. 9. 
4. Definition of Terms 
1. Bibliography--- a list of book s on one subject; in 
this instance, the relationship between white men 
and Indians of North and South America. 
2. Annotated--- provided with notes about the content 
and value of each book. 
13 
3. Relationship--- contact and the results of such con-
tact between the two peoples. 
4. Junior high school--- grades seven, eight, and nine. 
CHAPTER II 
RESEARCH CHAPTER 
1. Desirable Outcomes of the Total 
Language Arts Program 
Vfl1olesome personal development.-- The activities of the 
language arts program should provide each pupil with the op-
portuni ty for personally-satisfactory participation in the 
work of the class. This participation should contribute to 
the development of the individual as a person aware of the 
rights and duties of a citizen in a democracy. The exper-
iences that pupils encounter in school can serve as a model 
for them in other phases of their existence, such as family, y 
social, and economic living. Ruth G. Strickland points out 
some of the activities, desirable in the classroom and worthy 
of emulation outside: 
ttopportunities to share, plan, report the progress 
of their work, and to evaluate their activities in oral 
p eriods under the teacher's guidance help children to 
l e arn to express themselves with increasing ease and 
clarity. Such experiences also enable them to listen 
and to react to the contributions of others and to allow 
others their share of time to talk." 
1]Ruth G. Strickland, "School Influences," in Factor:s That 
Influence Language Growth, A Research Bulletin of the National 
Conference on Research in English, The National Council of 
Teachers of English, Chicago, 1953, p. 19. 
-14-
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Pupils may derive a therapeutic value from this opportu-
nity to discuss and write about themselves and their concerns. 
The skillful teacher may provide them with the occasion for 
this release by seeking out their interests. "All knowledge," 
1} 
says Sisk "is the province of the language arts; therefore, 
practically any interest of the individual pupil can be 
utilized by the teacher in developing the pupil's ability to 
read, write, listen or speak." 
2/ 
The English Language Arts concurs in this role for the 
language arts program: 
11 The language arts classroom, above all others, 
therefore, should furnish a normal social situation in 
which freedom to pursue one's own purposes and opportunity 
to plan and to work together with others fosters the pro-
cesses and skills of dynamic expression •••• 
Again, through frequent discussion and through 
writing both realistically and imaginatively about their 
i!mnediate concerns, students at all levels gain a growing 
awareness of themselves and an objective approach to 
their own experiences which lead to stability of mind and 
feeling. 11 
Dynamic and worthwhile allegiances through heightened 
moral perceptions and a personal sense of values.-- In 1946, 
the United States was still living through its era of friend-
ship with Russia. Today, after the siege of Berlin, the 
raising of the ttrron Curtain," war in Korea, and seven years 
l/Jean Sisk, "The Guidance Function of the Language Arts 
Teacher," Baltimore Bulletin of Education (March-May, 1950), 
37!7. 
2/The Commission on the English Curriculum of the National 
Council of Teachers of English, The English Language Arts, 
Appleton-Century-Crofts, Inc., New York City, 1952, p. 41. 
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of an undecided war in Indo-China, it is no longer a fact 
that t he United State s and Russia can work together. This is 
but one important example of how conditions change in our 
world today, and it illustrates the necessity for arming 
pupils with an awarenefi of t hese changing circumstances. 
Correlated Curriculum - emphasizes this fact strongly: 
A 
uAbove all, we should recognize that students are 
not preparing for school and college alone, but for life, 
where facts learned count for less than a sense of fact, 
where truths count for less than a method of determining 
what is true, and where facts and truths are both in 
danger of being swept away by the conditions of a chang-
ing world. We must teach what will endure when our 
facts are forgotten and our truths outdated." 
But knowing is not enough, since people do not always 
act according to what t hey know. The teacher's lesson is not 
complete when she bas presented facts only. She must go on 
to build appreciative attitudes and understanding s among her 
2/ 
children. - She must also provide them with worthy human ex-
amples to follow. Experience in the language arts "should 
give opportunity to pupils to follow in the footstep s of men 
wh ose s ense of values is high, whose lives have been ennobled 
by h i gh purpose, and whose satisfactions in life have been 
1/Ruth Mary Weeks, Chairman, A Correlated Curriculura, A 
Publication of the National Council of Teachers of English, 
D. Appleton- Century Co., I nc., New York City, 1936 , p. 214. 
2/Nellie F . Ryan, Eileen Doherty, May Weisman, and F'rieda 
Zeeb, A Guidebook in Literature, Grades Seven and Eight, 
Champlin-Shealy Co., Chicago, 1948 , p. 10. 
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deeply rewarding •••• " Rosenblatt states that in this 
subject field the tef:lcher cannot avoid indoctrinating her 
pupils with ethical attitudes: 
11 It is practically impossible to treat in a vital 
manner any work of fiction, and indeed, one might say, 
of literature in general, without becoming involved in 
some problem of ethics and without speaking out of the 
context of some social philosophy. The ideal personal 
and social goals that man sets for himself, the values 
to be sought in any of the innumerable relationships be-
t ween people, or between the individual and society, in 
short a. framework of values, is essential to any dis-
cussion of human lif'e. 11 
Growing intellectual curiosity and capacity for critical 
thinking.-- The -students 1 success in nearly every classroom 
depends largely on their ability to think both clearly and 
d.ritically. They must organize their thoughts and present 
their -own ideas and those gathered elsewhere clearly and ef-
Y fectively, orally as well as in writing. Work in the 
language arts should stimulate them to widen their interests, 
and to think critically about matters with which t hey are 
i/ 
concerned. Like the child in Stevenson's poem, they should 
see that 11 the world is filled with such a. number of things,tt 
that they should be inspired to widen their interests far be-
yond t he merely personal. 
1/The English Language Arts, op. cit., p. 44. 
2/Louise 1. Rosenblatt, op. cit., p. 21. 
3/Baltimore Bulletin of Education, op. cit., p. 7. 
4/Robert Louis Stevenson, A Child's Garden of Verses, Charles 
Scribner's Sons, New York City, 1937, p. 17. 
The teacher should place increasingly greater emphasis 
on " t h e ability to interpret with critical accuracy the 
significant meaning s contained in various written presenta-
1/ 
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tions. Newspapers will take the same facts in a political 
battle, and interpret them according to their own editorial 
beliefs; advertisen1ents will offer the manufacturer's opinion 
of his product as a statement of fact; moving pictures will 
transform history to suit the requirements of the boxoffice; 
in general, personal bias may frequently take the appearance 
of set t led fact. Since the truth is often hidden, distorted, 
or completely eliminated, pupils should develop "the ability 
to make clear, discriminating judgments and to translate de-
gj 
cisions into action. " 
Effective use of language in the daily affairs of life.--
The language arts classroom can act as a laboratory in which 
to practice the language skills required in daily living. 
2.1 
The English Language Arts believes firmly that the techniques 
learned in school should aid in the better use of language 
outside of school: 
nor first i mportance, therefore, is setting the 
stage for normal expression in the classroom, for t h e 
give and take of ideas, and for the carrying out of 
1/National Society for t h e Study of Education, Reading in the 
High School and College~ Forty-seventh Yearbook , Part II. 
University of Chicago Press, Chicago, 1948, p. 14. 
g/Ib id • , p • 14 • 
~The Engl i sh Language Arts, op. cit., P• 46. 
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individual and group purposes which are .furthered through 
effective use of language. Coming to grips with the 
actual expression of ideas is the aim, in the kinds of 
situations in which young people at each stage of their 
development use language in everyday life." 
Some of the activities of school which have their counter-
parts outside the school walls are conducting meeting s, 
carrying on business transactions, sending and receiving let-
ters, explaining, attempting to persuade, interviewing and 
being interviewed, obtaining the thought from the printed 
1) 
page, and thinking critically about what has been read. 
Confronted with such situations, the pupil must be able to 
draw on a store of knowledge and ability, to enable him to 
gJ 
master them. Hook asserts that the teacher is an important 
source of this strength: 
"Again and again each person is faced with big or 
little problems. He needs to marshall evidence and reach 
a decision. He wants to persuade someone else to follow 
a course of action. He needs to present information. He 
is required to relate an incident with clarity. Daily, 
hourly, he needs strong thinking. The English teacher 
can help students to organize their thoughts." 
~ 
Hatfield urges the teacher to vitalize her instruction 
by drawing inspiration for her teaching from the community 
activities of her pupils: 
l/Ibid., p. 46. 
2/J. N. Hook, The Teaching of High School English, The Ronald 
Press Co., New York City, 1950, p. 244. 
~W . Wilbur Hatfield, Chairman, An Experience Curriculum in 
English, National Council of Teachers of English, Monograph 
Number 4, Appleton-Century-Crofts, Inc., New York City, 1935, 
p. 5. 
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"The pupils of the elementary and high school are 
also frequently engaged in personal and co~munity enter-
prises which involve them in language situations. If 
the English teacher can contrive means of 'following' 
them out into these situations and connecting up the 
school work in English with the actual scenes in which 
English is employed, she will widen her classroom to 
community dimensions.n · 
Habitual and intelligent use of the mass modes of com-
munication.-- Accusations directed against the low quality of 
the fare provided by moving pictures, radio, television, and 
many oi' our publications, have elicited the answer that this 
is what the public wants. Even though there may be some truth 
in this reply, the teacher can see to it that her share of the 
public will want and seek out the best. Instruction should 
empower the pupils to discriminate between the true and the 
tawdry: 
11 The first requisite to the skilled use of these 
media, as well as to other mass media such as newspapers 
and popular magazines, is the development of critical 
thinking by individuals: of the power to listen dis-
criminatingly, to weigh and consider, to distinguish fact 
from opinion and reason from emotional appeal, to detect 
quickly false inferences or unsubstantiated statements, 
and to suspend judgment until. all sides of a question 
have been investigated. n J/ 
?:! 
Smith feels that, in assisting pupils to achieve this 
discrimination, teachers help raise the cultural level of this 
country: 
1/The English Language Arts, op. cit., p. 10. 
?:/Dora V. Srni th, 11 The Responsibility of the Public Schools 
for the Maintenance of Culture in America," in Essays on the 
Teaching of English in Honor of Charles Swain Thomas, Harvard 
University Press, Cambridge, Mass., 1940, p. 31. 
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11 The obligation of the public schools to maintain 
and so far as possible, to raise the level of general 
culture among the people of the nation has long been re-
cognized as fundamental to the progress of civilization 
in America. In the accomplishment of this purpose, no 
group of educators has been given a greater measure or 
responsibility, and none has embarked upon the under-
taking with a more sincere sense of mission, than the 
teachers of reading and literature." 
Pupils depend on the tools provided them by the language 
arts program to enable them to detect what is potentially 
11 
dangerous to them: 
nif the citizen is to make sound judgments he must 
discern the true meaning of the words tpat he hears and 
reads and of the pictures that he sees. Failure to dis-
criminate fact from opinion and to detect and resist 
subtle influences exerted on him by pressure groups 
makes him the victim of persons who are seeking their own 
advancement or the advancement of their group rather than 
the welfare or all." 
In view of the unsettled and dangerous condition of the 
world today, pupils should foster the habit of using these y 
media intelligently, for, says Altick: 
11 It is practically impossible to be a genuinely in-
telligent member of society without the ability to 
discriminate between the sincere and the fraudulent in 
all that is spoken and written concerning the affairs of 
society, and especially concerning politics. 
At a time when the very destiny of civilization 
depends upon the ability of the average citizen to under-
stand the fateful issues which the free governments of 
the world--his elected representatives--must decide, it 
is superfluous for us to emphasize the urgency of this 
problem of intelligent communication. Not only national 
yconstance M. McCullough, Ruth M. Strang, and Arthur E. 
Traxler, Problems in the Improvement of Reading, McGraw-Hill 
Book Co., Inc., New York City, 1946, P• 32. 
g/Richard D. Altick, Preface to Critical Reading, Henry Holt & 
Co., New York City, 1946, p. XIII-XIV . 
• 
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but international affairs are at the mercy of language." 
Gnowing personal interests and increasingly mature 
standards of enjoyment.-- The American people have the op-
portunity to decide whether to fill their time with what is 
worthwhile and desirable, or with what is cheap and degrading. 
Teachers of the language arts must face up to the challenge 
of raising the standards of taste of their pupils. ttrf adults 
are to prefer good literature to the coarsening stories of axe 
murders, sensational airplane crashes, and illicit romances 
which our daily papers purvey, the taste for it and the habit 
lJ 
of uncompelled reading must be initiated in school." 
gj 
Roberts, Kaulfers, and Kefauver maintain that the same re-
quirements apply to radio and films: " Our work in English 
and in all aspects of the language arts should contribute to 
evolving standards for them and to utilizing the values of 
these distinctive new folkways in achieving our ob jectives.u 
This i mprovement should be genuine, not pretended, warns y . 
Hatfield: " •••• the most important principle for the 
te achers to keep in mind is that the objective is to bring 
the pupils to like better photoplays and broadcasts and not 
merely to enable them to predict with accuracy which ones the 
teacher will approve." 
i/The English Language Arts, op. cit., p. 205. 
g/Roberts, Kaulfers, and Kefauver, op. cit., p. 15. 
2/Hatfield, op. cit., P• 23 • 
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Pupils need criteria for judging the value of what they 
1.1 
enjoy: 
11 He should leave school having developed conscious 
criteria by which to determine the worth of what he en-
joys as art products, as social commentary, and as 
effective representation of the essential truths of 
human experience. He should g ive evidence in his volun-
tary selection of plays, films, radio programs and 
reading of having applied his standards in the making of 
h:i.s choices. u 
The inculcation of these criteria in the pupils serves 
the teacher as one important means of measuring the success 
· g; 
or failure of her teaching program, according to Smith: 
"The meS4sure of our success is then the extent to 
which we have been· able to add to the number and depth 
of their interests, to insure in them a capacity for 
growth, to guarantee for them not a collection of 
literary facts and curiosities, but a fundamental change 
in quality of thought and feeling, and to promote among 
them a gradual improvement in the character of their 
choices in reading, indicative of a growing power of 
discrimination between excellence and mediocrity in 
printed materials." 
Effective habits of work.-- In all classes in school, 
pupils need to know where to find the materials they require; 
what to use and what to reject; how to make reports compe-
tently, and how to listen to reports courteously and efficiently. 
They need familiarity with the mechanics of written work, such 
as spelling, handwriting, and grammar, and must develop the 
1/Th e" English Language Arts, op. cit., p. 49. 
g/Dora v. Smith, in Essays on the Teaching of English in Honor 
of Charles Swain Thomas, op. cit., p. 34. 
habit of employing them correctly. These skills are all 
doubly important in that they are necessary in the other y 
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classrooms also. Dakin points out that the teacher of' lan-
guag e arts must realize that ttEnglish is not an isolated 
subject, to be confined to the English classroom for one 
period a day, five days a week; it is a fundamental tool, an 
essential to the complete understanding of' all subjects." 
The ultimate goal, however, is vastly more important than 
merely being successful in the school: nrf you can teach your 
students to read, write, speak, thia~, and listen intelli-
gently, you are guiding them toward development as indivi duals, y 
as members of a democratic society, and as wage earners." 
£1 
Fries looks upon this as especially important in the need 
which arises later in life, and he warns that llwe do fail, 
however, if our pupils are not provided in the schools with 
the means of further growing after they leave our guidance." 
Th e techniques of individual performance are not the only 
4/ 
ones which the pupils must possess: -
"If students are to participate effectively in de-
mocratic processes both in school and out, they need 
1/Dorothy Dakin, How to Teach High School English, D. C. 
Heath & Co., Boston, 1947, p. 13. 
g/Ibid., p. 23. 
3/Charles C. F'ries, The Teaching of English, The George Wahr 
Publishing Co., Ann Arbor, 1949, p. 161. 
!/Th e English Language Arts, op. cit., p. 50. 
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specific training in how to work in committees or in 
small groups, defining their problems, giving and re-
ceiving s uggestions, combining ideas into a plan of 
action, assigning duties and sharing responsibilities, 
and evaluating the group performance can be readily set 
up by the students themselves whether in the primary 
grades of in college." 
Competent use of language and reading for vocational 
purposes.-- In the single act of applying for a job, many of 
the skills learned in the language arts classroom come into 
play: reading a help wanted ad; writing a letter of applica-
tion; listening courteously to the potential employer, and 
speaking to him in the same manner. ' Neatness of performance 
on the job, and following directions ex~ctly are always in-
dispensable. The requirement for good manners is always 
11 
present, Mirrielees ~. insists: 
"You are not only teaching English composition, but 
you are also teaching boys and girls with widely different 
kinds and different degrees of home training. For the 
most part, if they are to succeed in the world, they need 
to cultivate manners that will give as little offense as 
possible to their future employers and associa·!Jes •••• 
Today, good manners are, of course, as they always 
have been, a social and business asset, but they are also 
an especially necessary lubricant in the intricate 
machinery of our city living. Increase awareness of 
others, and you do something to sensitize your pupils." 
The skill of listening, often neglected, is important 
2/ 
for classroom and other daily needs: -
1/Lucia B. Mirrielees, Teaching Composition and Literature in 
Junior and Senior High School, Harcourt, Brace & Co., New 
York City, 1949, p. 228-229. 
2/Eva A. Moore, uListening is a Skill, 11 The English Journal 
Toct ober, 1953), 42:380. 
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"The student should be given training in listening 
if he is to learn that skill by any means other t han the 
socially expensive trial-and-error method. He must be 
trained so that he can screen out the useless and yet 
not miss the valuable. He must know how to skim in 
l:tstening . If he can listen well and also speak his 
que stions, his objections, and his own creative thia~ing , 
both he and those with whom he talk s will develop their 
critical judgment, not only of their communication s kills 
but, more importantly, of the ideas and actions for which 
t hey use those communication skills." 
\~1ether a person finds his job pleasant or distasteful 
may depend on his relations with his fellow workers, and these 
relations are often determined by his personal habits of 
ll 
address: "In the building of pleasant relationships, the 
way a thing is said is as important as what is said. Simpli-
city , clarity, and courtesy in expression are means to economy 
of both time and money. 11 
An appearance of self-possession may be decisive in ob-
gj 
taining employment: . "The ability to speak distinctly , to 
meet a patron with poise, to greet him with courtesy, and to 
answer his questions directly and effectively, are speech 
activities of the greatest practical value.u It is this 
practicality which establishes the successfulness of a school's y 
program: "The evaluation of the success of the school is 
1/'f.he English Language Ar ts, op. cit., p. 51. 
_g./Ibid., P• 51. 
yJ. Paul Leonard, "Democratic Basis of Individual Differences,tt 
in Pupils Are People, A Report of The Committee on Individual 
Differences, National Council of Teachers of English, Nellie 
Appy, Chairman, D. App leton-Century Co., Inc., New York City, 
1 941, p. 22. 
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not in terms of how much subject-matter or how many skills are 
developed, but how many of the pupils are successfully meet-
ing t he problems within their experience and, hence, living 
more satisfying and useful lives.tt 
Social Sensitivity and effective participation in the 
group life.-- Consideration for others, awareness of the causes 
of antagonisms, and appreciation of the contribution of groups 
other than their own, are all outcomes to be obtained from the 
language arts :program. Biographies of great men lik e Albert 
Schweitzer, who abandoned all personal considerations to help 
t h e neglected peoples of Africa, and Mahatma Gandhi, wh ose 
refusal to kill won freedom for his country, show that man 
can live a full life even when he considers others before him-
self. These lives illus trate also various way s which p eople 
h ave found of living with others. Each pupil will have to 
1) 
establish some acceptable way for h imself: 
"One of the most i mp ortant problems of living is 
tha t of learning how to adjust oneself with the per-
sonalities of others. In order to live happily, 
crea tively and productively in society, it is imperative 
tha t cont acts and associations be made. Every associa-
tion places its force and influence upon us. Only 
through cooperative working , learning and teaching can 
the desired communication and interaction among persons 
be approached. Society requires and encourages the ex -
change of ideas and feeling s between persons for no one 
can live unto himself alone when the aim is to become a 
happy, competent member' of a democratic society. tt 
In this ex ch ange of ideas and feelings, pupils must show 
1/Cl a remont College Curriculum Laboratory, Reading Ccmfere nce', 
Sixteenth Yearbook , 1 951, Claremont College, Claremont, 
Calif ., p. 64. 
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a due considerE!tion for others: "Social sensitivity, which 
is what we learn from literature, means a delicate respect for 
others. It is the sense that tells us what other people would 
lil{e to talk about in groups and what they would not like to 
talk about. It means not intruding on anyone's personality, 
and respecting each person's right to his own dreams." 
Although individuality is encouraged in our society, 
society functions largely through the interaction of many in-
dividuals . accomplishing their tasks with the aid of language: 
"Our society aims to provide freedom for the de-
velopment of individuality, but if individualism is not 
to result in social chaos, ideas must be widely and 
truly shared. F'or such sharing, language is the iftunda-
mental tool. For the sake of his own security, and for 
the sake of social unity, every young American must de-
velop power in the use of the English language in the 
kind of situation in which he needs to use it; that is, 
in a group situation." 
gj 
Faith in and alle!Jance to the basic values of a democratic 
society.-- Mirrielees utters one of the most vital truths of 
our time: "Today, when democracy is battling for its existence, 
high school pupils should be aware of what democracy is and of 
what problems confront it." W11at is meant by freedom of the 
press, and how free is it? How does the economic status of a 
i/John J. DeBoer, Walter V. Kaulfers, and Helen Rand Miller, 
Teaching Secondary English, McGraw-Hill Book Co., Inc., New 
York City, 1951, p. 211. 
2/Marjorie Large and Evelyn Irey, "Language Grows from Group 
Activity," in Pupils Are People, op. cit., p. 59. 
£/Mirrielees, op. cit., p. 522. 
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group result from its identity as a group? Wbat is the rela-
tionship between listening quietly to another member of the 
class , and participating as a democratic member in any meeting 
or organization? Why do Americans give allegiance to the idea 
that a man is innocent until pl'"'Oved guilty? These are all 
questions for which the languag e arts program must provide 
answers which the pupils accept enthusiastically. 
Teachers must accept, and act on, their responsibility 
for imbuing pupils with a knowledge of and love for democracy, 
which they will carry with them into their adult life, avers y 
Dakin: 
"If we are to succeed in outlawing war, we must en-
courage democratic principles and practices; for never, 
in the history of the world, have the common people de-
sired war. It is therefore essential that teachers 
understand democratic theory themselves, that they seek 
to put it into practice, and t hat they guide their 
ptwils along democratic paths. To demonstrate that each 
individual plays an important part in a democratic 
society becomes the patriotic duty of all teachers. To 
aid each student to prepare himself for his obli gations 
to society becomes a sacred trust. Perhaps no subject, 
not even the social subjects, affords such opportunities 
as does English. For without ability to read with 
understanding, to write and speak clearly, to think 
logically, a-nd to listen attentively and critic ally, no 
one can tak e his proper place in a democratic state." 
Free discussion and investigation are keystones of a 
democratic society, and cannot flourish when attempts are made 
to circumscribe these activities. The banning of the con-
sideration of Unesco in the public schools of Los Angeles, 
1/Dakin, op. cit., p. 22. 
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and the attempt to ban Robin Hood in Indiana are dangerous to 
the welfare of a free state, for "~ ••• the democratic society 
requires that citizens possess the ability to read with 
discrimination and that they be familiar with divergent view-
Y 
points on public questions. 11 Thought control and democracy 
are not compatible terms. 
2. The Place of Literature in 
the Language Arts Program 
Definition of literature.-- Webster's Collegiate Diction-
g) 
ary offers four definitions of the word nliterature. 11 Of 
these, number three is of concern to this thesis: "Literary 
pr oductions as a collective body; as: 
a The total of preserved writings belonging to a given language 
or people. 
b Specif., that part of it which is notable for literary form 
or expression; belles-lettres." The key word in this de-
Y 
f inition is "preserved," asserts Dudley: 
"As a matter of fact t here is only one standard by 
which the quality of a b ook may be estimated, and that 
is the very one used by the average person: its interest, 
its popularity. A good book , however, is not one that 
is liked for only a short period; it remains popular for 
1/The English Language Arts, op. cit., p. 193. 
g/Webster's Collegiate Dicti onary, Fifth Edition, G. & c . 
Merriam Co., Springfield, Mass., 1946, p. 585. 
3/Louise Dudley, The $ t udy of Literature, Houghton Mifflin 
Co., Boston, 1 928 , p. 2. 
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a long time, and therefore it is said to live. A good 
book is one that is liked by all people, in all places, 
and at all times.u 
11 
Ivilrrielees suggests that successful teaching of 
literature requires that the teacher conceive of it 11 as a part 
of the long record of man's hopes, and fears, and struggles, 
of his successes or of his failures in overcoming physical 
difficulties and in building up a social framework in which 
he can live.n 
Literature, says Jones, is one of the principal means 
11 by which civilized values are maintained.tr Thus, literature 
plays an important part in the process through which the in-
dividual becomes assimilated into the cultural pattern, and 
in passing on the moral standards to be followed under various 
~ 
circumstances. 
Literature a record of man's experiences.-- From Homer 
to Hiroshima, from Thucydides to Johnny Tremain, literature 
has been a record of the happening s of maru{ind. These exper-
iences are of value not only for themselves, but for what 
!I 
they can do for us: 
1/Mirrielees, op. cit., p. 333. 
g./Howard Mumford Jones, "A Modest Caveat about the Curriculum," 
in Essays on the Teaching of English in Honor of Charles Swain 
Thomas, op. cit., p. 17. 
~Rosenblatt, op. cit., p. 222. 
1/R. R. Greenwood, A Preface to Literature, The Macmillan 
Co., New York City, 1 930, p. 4. 
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nThe written r ecords of the experiences of others, 
either actual or imaginary, can afford us not only en-
tertainment of a sort which may h old us spellbound with 
interest, but they can enlarge our understanding, deepen 
ottr perceptions, and enrich our lives to an almost un-
believable de gree. In this manner the stay-at-home 
threads his way t hrough jungle trails and scales the 
mountain pea~s of a. distant continent while sitting 
quietly by hi's fireside on a winter evening •••• There is 
no limit to wtlat he may do or to the scope of the rare 
experiences that may be his. Time and space no longer 
shackle him, and the whole world, past and present, are 
his for the mere asking--and a little careful study and 
thought. He not only perceives men in action in di stant 
lands and long-dead centuries, but he comes to understand 
how they felt and what t h ey thought about life in an age 
far different from his own." 
Literature empowers each individual to participate 
vicariously in those experiences from which he is excluded by 
t he circumstances of his personal existence. 11 In our ordinary y 
lives," says Dudley, "the experiences we have are few com-
pared with the experiences we would have. We would have un-
limited experiences in unlimited .lives, and we would be in 
tmlimited de gree sensitive to all those experiences; but on 
every turn we are tied down and bound. In literature, we can 
get the unlimited experiences our souls crave.n 
ll1ere is not ~eriod or a place to which literature can-
not transport us: ttLiterature offers a release from the 
provincialism of time and space." The number of such exper-
iences is almost limitless, and each can have an important 
i/Dudley, op. cit., p. 333. 
g/Rosenblatt, op. cit., p. 229. 
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effect upon the individual: 11 The young reader who has dis-
c overed literature as a storehouse of experience--vitalized, 
made concrete and realizable through the p ower of a great art 
form--who has learned to read as a recreati ng and sharing of 
exp erience, a warmly resp onsive exp loration of living , can 
scarcely escape the impact therefrom." 
Literature a record of e xperiences ·common to the human 
race.-- Literature makes available a record of the hopes, 
fears, and desires of mankind. Through literature, the indi-
vidual may learn of the goals which society has set for itself, 
of the obstacles set in the ways for reaching these goals. He 
learns of the ethical codes adopted by the individual man and 
the group. Literature provides him with a readymade stock of 
?J guideposts to direct him on his way to a better life: 
"Literature is written experience. We can share the exper-
ience of people who have lived in all parts of the world for 
thousands of years. Through reading we inherit what they have 
learned." 
Literature deals with traits that are universal in scope: 
11 I n order to app eal to people of different a ges and different 
places, a book must reflect primarily the universal rather 
l/Helene W. Hartley, "Developing Personality t h rough Book s," 
The English Journal (April, 1951), 40:200. 
g/DeBoer, Kaulfers, and Miller, op. cit., p. 204. 
£/Dudley , op, cit., p. 5. 
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than the variable traits. Because a good book appeals to the 
universal traits of humanity, it is said to possess univer-
sality." 
.!1 
Rosenblatt describes how the reader may share in 
experiences he may never actually have himself: 
nLiterature offers the closest approach to the ex-
periences of actual life. It enables the youth to live 
through much that in abstract terms would be meaningless 
to him. He comes to know intimately, more intimately 
perhaps than would be possible in actual life, many per-
sonalities. He shares vicariously their struggles and 
perplexities and achievements. He becomes a part of 
strange environments, or he sees with new emotions the 
conditions and the lives about him. And these vicarious 
experiences have at least something of the warmth and 
color and emotion that life itself possesses." 
Since most people do not have creative talent, literature 
serves the additional useful function of preserving those ex-
periences which the reader himself may have known, but which 
g/ 
he is incapable of putting on record, Smith points out: 
"The greatest service of literature has been in be-
half, not of professional w.ri ters and speakers, but of 
those who feel the need of a spokesman all the more 
keenly because they lack the ability themselves to voice 
their own feelings. Great singers help other singers, 
but the pleasure that they give to those who are them-
selves unable to sing is many times greater than the 
service rendered to the few professionals. Most of us 
are songs without words. Only the few know the words, 
but all feel the thrill when the words are sung.u 
Literature a record of man's growth toward spiritual and y 
aesthetic values.-- The prophet Micah has laid out a path 
1/Rosenblatt, op. cit., p. 214. 
g/c. Alphonso Smith, What Can Literature Do For Me, Doubleday, 
Doran & Co., Inc., Garden City, N.Y., 1928, p. 22. 
~The Holy Bible, Micah, Chapter 6, Verse 8 
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for man to follow toward his spiritual development: "He hath 
showed thee, 0 man, what is good; and what doth the Lord re-
quire of thee, but to do justly, and to love mercy, and to 
walk humbly with thy God? 11 In attempting to achieve this 
ideal, mankind has accumulated a vast reco.rd embodied in the 
literatures of the world. It is to be found in such philoso-
phies as the Ethics of Aristotle; in the biographies of great 
men who practiced the ideal of the brotherhood of man, like 
Saint Francis and William Penn; in fiction devoted to the 
ri ghti ng of gre~t wrongs, like Uncle Tom's Cabin; in histories 
which tell of the willingness of men to die for their beliefs, 
as in Schiller's Thirty Years' War. 
The Thirty Years' War. 
The value of literature has not declined, even in these 
l/ 
days of the varied forms of communication: 
"Because it has the power to catch and hold the 
heart and mind of man, literature has existed for 
thousands of years and has exerted a marked influence. 
It has survived because of the depth of humanity re-
vealed in it, the vision, the insight, the eternal 
truths. Books have been burned, but books have not been 
destroyed." 
From books the reader learns what are the values of his 
_ g/ 
society, and adopts them for his own use: 11 In printed 
sources they find the epitomized experience of others, the 
record of human thought and action, and the time-tested 
1/The English Language Arts, op. cit., p. 374. 
g/Reading in the Hi gh School and College, op. cit., p. 12. 
generalizations which afford the basis for the solution of 
many life problems • 11 y 
Mirrielees offers an explanation of what constitutes 
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vital literature for the student: 11 All the literature of the 
past yhich is vital to high school boys and girls is vital 
because it throws light upon human relationships and human 
struggles.u 
The qualities which family, school, and religion attempt 
to foster in each member of society are available through 
literature where "young p~j.Ple have access to the spiritual 
experience of the race.n -
'reachers have a challenge to meet in the fact that many 
of the youngsters derive no benefit from their contact with 
' y 
the record of man's spiritual and aesthetic growth; 
ttFor some youngsters the close relationship between 
reading and life makes it easily possible for them to 
utilize immediately and effectively concepts and prin-
ciples which come to them through reading. Other boys 
and girls never relate reading experiences to real 
living; consequently, they are unable to use in any way 
the values that are attainable through living ." 
For these latter pupils the program in literature has 
been a failure, for its aim is always to further their growth: 
1/Mirrielees, op. cit., P• 336. 
g/The English Language Arts, op. cit., p. 43. 
3/Eason Monroe, ttThe Case for the Non-Remedial Reader," in 
Pupils Are People, op. cit., P• 167-168. 
!/The English Language Arts, op. cit., p. 375. 
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Literature a record of man's thinking throughout recorded 
historx.-- Of the ninety plays which Aeschylus wrote, only y 
seven, unfortunately, have survived. Similar losses are re-
corded for Sophocles and Euripedes. With the invention of 
printing, the possibility of the disappearance of other great 
creations of man has lessened. The preservation of our 
literary heritage depends upon two factors: (1) the effec-
tiveness of teaching in the schools; and (2) the continuation 
in later years of the interest aroused in school. Since 
literature cannot exist in a vacuum, it is not enough that it 
be available. It must be used, and one of its important uses 
is to establish for young people a direct relationship between y 
the present and the past: 
11 In an age of insecurity like ours, young people 
need a sense of the continuity of human life and of human 
problems. Tney need to sense the roots of the present in 
the past, to understand that movements disrupting life 
for them are not new and that man has for generations 
been combatting, with some degree of success, evils which 
disturb him today." 
This certainty is of great i mportance in comprehending 
2/ 
the backgrounds of our American traditions: nReading of 
both an informative and literary character can reveal the 
e x tent to which the ideals of both past and present generations 
1/Whitney J. Oates, and Eug ene O' Neill, Jr., Editors, The 
Complete Greek Drama, Random House, New York City, 193s-,-
Vol. 1, p. XXI X . 
g/Readi ng in the Hi gh School and College, op. cit., p. 1 8 3. 
,Yibid., p. 1s3. 
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are translated into practice in American life today.n 
The mere physical act of reading is not all t hat should 
be involved in this contact with the great ideas and ideals 
which have come down to us. Effective reading means the ex-
Y 
panding of experience: 
nThrough reading, a person 'gets at the realities 
the writer is attempting to set forth.' It is a creative 
act. Just as the writer creates a structure of thought, 
so the reader recreates for himself the pattern of 
thought in any passage •••• 
Using his own experience as a point of departure, 
the reader reaches out to new ideas presented by the 
author. Thus, reading is a means of extending exper-
ience, enabling a person to transcend the limitations of 
time and space.n 
Although reading will rarely have the traumatic effect 
2/ 
of religious conversion, as described by William James -
(wherein a first reading of the Bible led to the adopting by 
a wastrel of a religious life), literature can be an important 
. ~ 
means of acquiring the lasting wisdom of the ages: 11 Reading 
is an endless opportunity, an ever-open door to ever-greater 
mental growth. Practically all the wisdom of the world is in 
books. No one can ever read all the good books that have 
been written, but the more one reads, the richer one is in 
true and useful wisdom." 
1Jli1cCullough, Strang, and Traxler, op. cit., P• 38. 
g/William James, The Varieties of Religious Experience, The 
Modern Library, New York City, 1902, p. 213. 
3/Atwood H. •rownsend, Chairman, Good Reading, The National 
Council of Teachers of English, Penguin Books, Inc., New York 
City, 1947, p. 89. 
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Literature is of value to all: 
"For a time-tested standard for measuring the · 
eternal values toward which man has always aspired, even 
the most slickly sophisticated of moderns can profit by 
study of those documents which record man's long strug-
gle toward making dreams come true. All the inherited 
wisdom of our age, all the little civilization we have 
been able to contrive, is contained in our literature." 
The wisdom obtainable from this reading should be no 
less desirable when schooling has stopped, but should be a 
2/ 
lifelong pursuit, Monroe - claims: 
"One of the compensations for living longer that 
comes to persons who continue to think and evaluate is 
the greater wisdom with which they may interpret the 
events of their lives. Ability to interpret does not 
stop at any given reading level. It stops only when 
individuals cease to think and to reorganize old ideas, 
in order to evaluate and accommodate new ones. It grows, 
not just during one's schooling, but as long as one is 
continuing to grow as a person.n 
3. Desirable Outcomes of the Program in Literature 
Satisfaction of the reader's need for varied emotional 
experience.-- Through literature, the reader may experience 
David Copperfield's contempt for Uriah Heepj Abel's bitterness 
at the murder of Rima; the compassion which led to Dr. 
Schweitzer's renunciation of personal considerations. He may 
enter into the fantasy world of Alice and Mister Frog; sigh 
with relief when Huck and Jim outwit the two criminals. The 
limitations upon emotional experience imposed by life can be 
i/Ibid., p. XII. 
g./Marion Monroe, Growing into Reading, Scott, Foresman & Co., 
Chicago, 1951, p. 205. 
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overcome by means of reading: 
" Most children -- as, indeed, most adults -- have a 
yearning and a capacity for experience which outruns the 
limitations imposed upon them by social living and the 
dictates of safety and good sense. For them, books open 
up new worlds to conquer, if only vicariously. The 
ability to imagine oneself the hero or heroine of storied 
adventure or romance is among the most precious gifts of 
childhood." y 
The English Language Arts is in accord with this idea 
that, "th rough literature, whether in the primary grades or 
the graduate school, they may explore ranges of thought and 
feeling which would otherwise be closed to them.u 
Children in the secondary schools, because of the stage 
of adolescence through which they are passing, are expecially 
2.1 
amenable to the influence of books, Adams points out; 
"Because they are emotional and impres'~lonable, 
young adolescents are influenced by things they see or 
hear, and their books gain a new significance. Through 
reading, children learn much about the world they live 
in; they find in books heroes to emulate, ideas to dream 
about, incidents to laugh or to weep over, adventures to 
live vicariously. With good books, parents and te a chers 
can combat the growing mass of undesirable, often indecent, 
reading material available to children. The best of the 
literature for young readers provides a potent weapon in 
the struggle for increased moral strength and intellec-
tual growth." 
Development of a sense of personal values.-- If the aim 
of education is to make each pupil the best person he is 
1/Josette Frank, vVhat Books for Children, Doubleday, Doran & 
Co., Inc., Garden City, N.Y., 1937, p .• 12. 
g/The English Language Arts, op. cit., p. 9. 
3/Bess Porter Adams, About Books and Children, Henry Holt & 
Co., New York City , 1953, p. 237. 
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capable of being, literature can contribute much to this goal. 
Through literature, the pupil can learn what are the standards 
of his g roup, and achieve a large measure of devotion to them. 
He learns about honesty, consideration for others, the need 
. 1/ 
for cooperation. Mirrielees - lists many of these desirable 
outcomes: 
"Here pupils see the difference between large-souled 
and petty-souled individuals, between those concerned 
with the verities of life and those who float, unaware 
that life expects something from them if they are to gain 
something from life. Here are concepts of courage, per-
sistence, generosity, democratic living, enjoyment of the 
simple things, humor, whimsey, courageous bravado, 
humility. Much can be learned vicariously of parent-
child relationships and husband-wife relationships, de-
sirable and undesirable; of love resulting in happiness 
or in disaster. Here, too, pupils may get their first 
awareness of the existence of an all-absorbing intellec-
tual life, or the beauty of spiritual living, since, in 
a materialistic age and in a strictly materialistic home, 
such concepts may never have crossed their horizon." 
It would be dangerous, however, to believe that reading 
alone can produce this desirable development. The total en-g; 
vironment must contribute to it, Frank warns: " •••• what 
our children will get from the best, as from the worst, of 
their reading will be determined largely by what they are able 
and ready to take and by the influences and standards of the 
whole environment which have shaped their lives. Of this en-
vironment, reading is but a part." Although it is only a 
1/Ivlirrielees, op. cit., p. 479. 
2/Frank, op. cit., p. 103. 
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part, it is an essential part, and one which the teacher may 
y' 
not neglect: 
ttrl1he teacher 1 s role is to offer counsel and guidance 
in reading based on a thorough knowledge of the interests 
and background of each student. This effort is not con-
sidered as psychiatric therapy; it is merely an attempt 
to help students acquire an appreciation of t heir own 
resources and abilities for meeting the personal and 
social problems of a normal life." 
A properly-directed course of reading may serve to remove 
2/ 
any doub ts about the validity of the values built up: -
"By attaining insight into their own problems and 
behavior, many students will be able to build the con-
fidence and self-assurance which mature personal adjust-
ment demands. Young people can be aided in their quest 
for personal-social adjustment through guidance that 
promotes the full development of their reading powers 
and makes reading a purposeful part of their daily lives.u 
Development of allegiance to worthwhile ideals.-- IVIany of 
the people now known to have been traitors to this country are 
products of American schools. Part of the blame for their 
disaffection is attributable to the ineffectiveness of the 
education which they received. An affirmative conviction of 
the superiority of our way of life depends very largely on 
the ideals transmitted through the program of literature in 
the school, and through its continuation thereafter. 11 If we 
wish the reader to distinguish reality and fantasy, to achieve 
balance between them, and to prefer authentic accounts to 
those which are unauthentic, we must encourage a zealous 
1/Reading in the High School and Colle ge, op. citA ; p. 12. 
g/Ibid., p. 12-13. 
demand .for .facts and the habit o.f wide critical reading." 
1)3 
The literature program shows what constitutes good 
?:/ 
citizenship, and what .fosters it. As Hook sees it, 11 Train-
ing in citizenship does not mean .flag-waving and jingoism, 
but does mean training to respect the ri ghts and the privileges 
o.f others •••• tt 
The strong impact which the piece o.f literature may have 
on the r eader is itemized in Reading in an Age o.f Mass Com-
Y 
munication: 
"The work becomes an occasion .for strengthening or 
rejecting earlier attitudes. It may suggest a different 
sense o.f what is important and unimportant in life. It 
may broaden awareness o.f the possibilities open to the 
human creature in this world •••• From 'this will flow 
heightened understanding of his own personality, and a 
clearer understanding of his own sense of values in life. 
The reader brings to any book a previous set of convic-
tions and values. Through reading, he can integrate what is 
of value in the old ideals with what is of value in the 
!I 
present book: 
"As a good reader interprets accurately and reacts 
critically, the ideas accepted are integrated with all he 
already knows. His total experience is thus broadened 
and deepened. By thus fusing the ideas which he acquires 
thr•ough reading with previous experience, he gains new or 
clearer understandings, rational attitudes, and improved 
1/William S. Gray, Editor, Reading in an Age of Mass Communi-
cation, The National Council of Teachers o.f English, Appleton-
Century-Crofts, Inc., New York City, 1949, p. 15. 
g/Hook, op. cit., p. 26. 
£/Reading in an Age of Mass Communication, op. cit., p. 25. 
i/Ibid., p • 72 • 
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patterns of thinking and behavior. Effective integration 
is thus an indispensable step in the total reading act." 
Th e program of literature for each individual is of 
greater value the greater the number of directions it takes: 
1
.'Si:nce the value of literature, beyond the immediate one of 
pleasure, is in the enlargement of the individual by means of 
indirect experience, the more directions the enlargement 
take s the more valuable the literature will prove." 
Literature is not an end in itself, but a way to better 
. gj 
understanding of life. 11 The end sought,tt Cole feels, ttis a 
change in habits of life as well as in ideas of the world. 
The development of ideals or standards is to be achieved 
chiefly through the influence of good literature. The true 
is not only to be appreciated, but also to be lived." 
Development of ability to evaluate ideals.-- Some books, 
like Adventures of Tom Sawyer, may tell a story for its own 
sake; others, like much of Dickens' work, may have been 
written with a social aim in view. Dickens' purpose was 
worthy, and he contributed to the correction of many wrongs. 
Other writers have aims far less praiseworthy, but presented 
in a glib and convincing manner. Pupils can easily fall 
1/An Experience Curriculum in English, op. cit., p. 20. 
g/Willis Branson Cole, The Professional Needs of Teachers of 
English, Contributions to Education, Number 334, Bureau of 
Publications, Teachers' College, Columbia University, New 
York City, 1928, P• 16. 
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victim to these purveyors of harmful ideas, unless they 
obtain the means of evaluating them, and rejecting what is 
worthless. They must know what the author is attempting to 
ll 
accomplish: 
"Equally important in interpreting a selection or 
book is a knowledge of the author's intent or purpose, 
his tone, and his attitude toward the topic he is dis-
cussing and toward his readers. The facts needed are 
sometimes stated directly; very often they must be 
inferred from the language used, the unfolding presenta-
tion, subtle statements made here and there, and the 
connotation of specific words. Through carefully planned 
guidance, students should become increasingly competent 
in discovering such clues and in forming the habit of 
looking for them in all reading activities." 
Th e attempt to win the reader's mind may be camouflaged 
by cleverness of presentation, or attractiveness of subject 
gJ 
matter: "Part of the job of teaching today is to help stu":" 
dents recognize attempts of authors to manipulate people's 
minds, even when they admire its cleverness or are tempted to 
be gratified if it is in support of a worthy cause.tt 
Literature helps the reader to reorganize ideas which he 
£1 
has brought with him to the reading: 
11 It requires a confirmation or a revision of earlier 
views on the aspects of life it treats. It may reveal 
new facets of human personality. It may require a re-
organization of ideas about the factors that mould life 
situations •••• A critical insight into the work itself 
imposes a reordering of the equipment the reader brought 
l/Reading in the High School and College, op. cit., p. 102. 
2/Reading in an Age of Mass Communication, op. cit., p. 15. 
3/Ibid., p. 25. 
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to the work." 
The effective use of literature learned in school can 
ll 
serve the individual well in later years: nThrough his 
reading he will continue through his lifetime to be a well-
in~ormed and thoughtful person. He will be able to understand 
people and motives, and vicariously to satisfy many of his 
longings and desires." y 
Monroe describes the process by which the thoughtful 
reader weighs the material in the literature at hand, and 
evaluates it for his own self-improvement: 
"He judges the characters according to what they 
do, and see k s to find in the personalities constructed 
by the author reasons for their actions •••• He may reject 
the action of one character as being ignoble, stupid or 
cruel; he may approve the action of another as being 
selfless or fine. The reader decides whether he likes 
the style and content of the story, and through his in-
tellectual and emotional reactions, decides whether he 
will accept or reject the whole idea that the author has 
presented. In short, he determines what the ideas in 
the story are worth to him." 
Stimulation of more fruitful use of leisure.-- How will 
the individual use his free time during his school years and 
in later life? This important question can be decided, to a 
l arge extent, by the value which literature acquires for him. 
He can fill up his free hours with reading, or with other 
valuable pursuits; on the other hand, he may spend his time 
loafing , gambling, or associating with evil companions, to 
1/E. A. Cross and Elizabeth Carney, Teaching English in High 
Schools, Revised Edition, The Macmillan Co., New York City, 
1950, P• 403. 
g/Monroe, op. cit·., p. 173. 
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mention a few unwelcome ways of filling available hours. 
Each teacher must build up in her pupils an awareness of the 
benefits available from leisure-hour reading, in comparison 
1/ 
with other pursuits which may lure them: - 11 The major pro-
blems with which the teacher is concerned in the literature 
period are those of increasing the child's satisfaction in 
reading, and of encouraging the habit of turning to book s for 
enjoyment and inspiration." 
Leisure-time reading provides more than merely pleasure: 
ttEven recreational or leisure-time reading contributes more 
than immediate pleasure; it may also give the abiding satis-
faction that comes through reflection on what one has read." 
Leisure-time reading is one of the many important ways 
2./ 
of preserving our institutions, S1nith claims: 
n •••• if we are to make an enduring contribution to 
the maintenance of culture in America, we must send out 
boys and girls with a consciousness of what books may 
mean in their future experience, with ability to locate 
and to choose whatever materials may best serve their 
purposes, and above all, with a will to continue, on 
their own initiative, the habit of association with good 
books, developed in classroom and library. 0 
A really enthusi a stic reader associates reading and lei-
i/ 
sure, and seeks to devote this leisure to reading. LaBrant 
1/Ryan, Doherty, Weisman, and Zeeb, op. cit., p. 12. 
g/McCullough, Strang, and Traxler, op. cit., p. 32. 
3/Dora V. Smith, in Essays on the Teaching of English in 
Honor of Charles Sw~in Thomas, op. cit., p. 38. 
4/Lou L. LaBrant, The Teaching of Literature in the Secondary 
School, Harcourt, Brace & Co., New York City, 1931, p. 148. 
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contends that "there can be only limited value in learning how 
to read if that learning is not the basis of a liking for 
reading . The habitual reader of any sort of material has more 
than thirst for information; he has a h abit that associates 
the elements of his leisure with the printed page." 
1/ 
Dogherty - believes that the way each man employs his 
lei sure helps to mold his character. The teacher who leads 
her pupils to a permanent love of literature serves to channel 
their interests into socially acceptable ways: 
"A large part of man's life is leisure, a much 
larger part than he is willing to admit. How he uses 
this leisure is a tremendous force in the making or 
· :_marring of his life. The teacher who successfully leads 
him to spend some part of that leisure every day in the 
company of the great minds of the world, the company of 
- the novelists and poets, is doing him an incalculable 
service. Therefore, in a very real way, the teacher of 
literature has it in her power to be one of these con-
tributing forces -that are teaching him how to live. 11 
Sharpened perceptions of and sensitivities to the en-
vironment.-- As a member of the community in which he lives, 
works, and plays, the individual requires an understanding of 
the factors which produce a harmonious environment, and those 
which lead to friction. One heighborhood may be disturbed by 
an influx of an unwelcome minority; another may be concerned 
with a serious slum problem. A formerly prospering business 
location may suffer a recession which threatens its continuance. 
Inadequate recreational opportunities may produce a dangerous 
upsurge of delinquency among the young. It is easy, and less 
y Marian A. Dogherty, Literature in the Schools, Little, 
Brown & Co., 1925, Boston, P• XI. 
uncoroSortable, to disregard all these and the many other 
potential sources of trouble. But the teacher, through the 
program of literature, must aif;in the job of enlightenment 
among hero pupils. IVIirrielees insists upon this as an im-
perative aim of the teacher: 
11Your responsibility is to teach your pupils to 
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read as intelligent adults read, sensing the social and 
economic problems involved, dipping here and there into 
magazines, newspapers, histories, poems, and biographies •••• 
You wish . them to correlate what they read in class with 
what they see in their family life and in their com-
munity life •••• Both you and your pupils must realize 
why you are reading literature in and out of the class-
room, and how this literature throws li ght upon the 
physical and social problems that have confronted man-
kind, or are now confronting them. n 
g/ 
May Hill Arbuthnot explains how books may help children 
to grow into socialized living; 
11 Certain basic needs are common to most people and 
most times. Children's needs are at first intensely and 
narrowly personal, but as they mature t h ese needs broaden 
and become more generously socialized in proportion to 
the socialization of the child. As he struggles to 
satisfy hi.s needs, he is forever seeking to maintain the 
precarious balance between personal happiness and social 
approval, and that is no easy task. Books can help him 
directly or indirectly if they give him insight into the 
attitudes and problems of everyday life.» 
2/ Gallagher corroborates this point of view by indicating 
the social nature of the development of personality: 
l/Mirrielees, op. cit., p. 332. 
g/ri:Tay .Hill Arbuthnot, Children and Books, Scott, Foresman & 
Co., Chicago, 1947, p. 2. 
2/Buell G. Gallagher, ttPersonality Under Pressure,n Child 
Study (Summer, 1953), 30;10 
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11 Every individual personality is rooted in a social 
ground; it does not and cannot stand in empty air. 
Every human being , from infancy to death, lives with 
ether human beings, develops attitudes and habits which 
are woven into the fabrics of personality and which be-
come as much a part of the daily function of life as the 
air that is breathed. These social aspects of the person 
are not optional, nor are they incidental. They are in-
evitable, .essential, intrinsic.tt 
No matter the number and type of experiences which any 
one person may have in his own environment, no one can live 
them all, except that they are all to be found in literature. 
1/ 
It is the contention of DeBoer, Kaulfers, and Miller - that 
"literature has the variety of experiences of the human race. 
We must learn how to use those experiences for the improvement 
of social life." 
In Reading in an Age of Mass Communication, one finds 
a leng thy explanation of the important results accruing from 
the expansion of sensitivity! 
TI JVIuch both in our way of life and even in our edu-
cational system makes for a certain superficiality of 
feeling, a ski~ning of the surface of experience. 
Literary works guide our attention to the sensuous im-
pact of events. We are led to probe beneath the surface 
of appearances to the inner life of people such as we 
may unthinkingly live among. We are helped to enter in-
to, to see from within, types of human personality, ways 
of thinking and feeling, different from our own. We are 
drawn into an awareness of what it means to live under 
conditions different from those with which we are 
familiar. And, perhaps even more important, we are en-
abled, as Shelley reminds us, to pierce the veil of 
familiarity and sense more profoundly the quality of the 
1/DeBoer, Kaulfers, and Miller, op. cit., p. 213. 
g/Re ading in an Age of Mass Communication, op. cit., p. 35-36. 
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life we ourselves are living." 
Increased range of interests.-- Literature can bring the 
pupil in contact with ideas and events which he would other-
wise never know of. From this contact may be born a variety 
of interests which linger with him throughout life; indeed, 
they may determine the course of his life. The devoted re-
searcher as depicted in Arrowsmith, the self-sacrificing 
priest shown in The Keys of the Kingdom, the nobleness of a 
Clara Barton or a Florence Nightingale, -- all these and 
countless more may cause the reader to investigate more ex-
tensively the field in which these real and fictional people 
11 
operated. Rosenblatt analyzes the process in the following 
way: 
"Through his response to book s, the student can be 
made emotionally, as well as intellectually, aware of 
the need for further information. The reading of 
literature, therefore, mi ght be made a means of arousing 
'the will to learn' what is already available concerning 
man and society. Furthermore, sociological or psycho-
logical information sought in this way is more likely to 
become part of the student's working equipment and to be 
integrated into the stream of his thought and behavior.n y 
Smith offers this explanation of the need for extending 
and intensifying students' interests: 
11 In terms of the teaching of literature, our purpose 
is to extend and to intensify the interests of boys and 
girls through reading, that they may have opened up to 
1/Rosenblatt, op. cit., p. 285. 
g/Dora V. Smith, in Essays on the Teaching of English in 
Honor of Charles Swain Thomas, op. cit., p. 38. 
~~osion Un.i versi h i , 
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t h em new avenues of understanding of the world in which 
they live -- its p~st, its present, and its future --
and at the same time be increasingly aware of those in-
timate areas of personal experience which lend enrichment 
to the human spirit." 
The material read may stimulate the student to additional 
1/ "A investigation on the same subject or related subjects: _ 
book, an article in the newspaper or magazine may spur one to 
further reading or action. It may give him a driving purpose, 
a lasting stimulation to seek further evidence or to explore 
other areas, fields, points of view. On the other hand, it 
may provide him with greatly expanded interests." 
The role of the teacher in setting up a chain of interests 
2/ 
is described in this passage: 
"The children have certain interests. The teacher 
should start here and get the most wholesome of them 
going, then guide it for all it is worth. In connection 
with this will come learning. Out of it should come 
further interests. Then again, we get going new whole-
some interests, and keep this up, taking care that with 
each choice the work be hard enough to challenge but not 
too difficult for reasonable success." y 
The English Language Arts brings out the fact that an 
expanded range of interests brought about through literature 
aids the student in contending with the vagaries of life: 
"Literature can be a dynamic influence in the daily 
lives of pupils if the teacher strives to maintain a 
1/J. Paul Leonard, in Pupils Are People, op. cit., p. 21. 
2/William Heard Kilpatrick, ibid., p. 31. 
yThe English Language Arts, op • cit., p. 380. 
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vital relationship of book s to life. He must bring the 
reader and the reading material together so that the 
reader's experience may be broadened and deepened. Only 
i n this way may young people be less at the mercy of a 
world which will offer them fewer surprises.'' 
I ncreased understanding of the problems of inter-group 
~.-- In our society today there are frictions arising from 
t h e ideas of race and religion, and from national groups. 
Four states are compelled to pass laws preventing discrimina-
tion i n hiring. The home of a Negro minister is bombed, and 
he die s from the wounds he receives. Soldiers of Japanese 
origin, and of other minority backgrounds, are refused burial 
in the cemeteries of white people. 
The list of such incidents seems endless; but the home, 
the churches, and the schools can work together to reduce 
11 
them, if not to eliminate them completely. Hilda Taba 
brings out the part that school and literature play in accom-
plishing this task: 
"Inter-group education must address itself to 
several task s--the t a sk of enlarging sensitivities so 
that we are equipped to live in an expanding world; the 
task of revising our notions about people both in terms 
of their common needs and problems and in terms of the 
di.fferences that exist among them; the task of gaining 
i nsight into the expectations and values we ourselves 
bring to bear upon personal relationships and upon inter-
group situations. 
The school program must work at t hese task s in many 
ways: it must provide a means for gaining knowledge, 
attitudes, and ways of thinking, and social skills in 
such a way that they reinforce each other. In such a 
setup literature can perform some unique functions. It 
is one means of gaining sensitivity; that is, it can 
1/Reading Ladders for Human Rela tions, op. cit., p. 3. 
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carry readers into the experiences and feelings of people 
different from themselves. The discussions of literature 
may serve to help people become aware of preconceived 
ideas about people which they have learned in their 
family and community cultures.n 
Such understandings may be associated with self-
l/ 
understanding: " •••• what we need to think about is using 
literature to help people achieve sensitivity to the needs 
and feelings of other people, and as we do so, to see our-
selves with new understanding, new perspective, new insight, 
and even with more kindness." y 
The English Language Arts offers a partial list of the 
problems of inter-group living which the literature program 
concerns itself with: "Life with family and friends is a 
major t heme of literature. So, also, is the conflict of in-
dividual with individual, of class with class, of specialized 
interests, of competing sections of the country, of racial, 
ethnic, and religious groups, and of the individual with the 
group." 
A desirable outcome of this understanding is also con-
Y 
sidered by The English Language Arts: 
"Through American literature pupils may also come 
i/Claremont College Curriculum Laboratory, Re ading Conference, 
Seventeenth Yearbook, 1952, Claremont College, Claremont, 
Calif'., p • 82. 
g/The English Language Arts, op. cit., p. 52. 
3/Ibid., P• 53-54. 
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to understand the mosaic of American life and to appre-
ciate the varied -elements in the design contributed by 
regional, racial, ethnic, religious, and social and 
economic groups. No study of t hese elements in our own 
culture can fail to develop a consciousness of our debt 
to all the nations of the world." 
1/ 
Roberts, Kaulfers, and Kefauver - describe the type of 
literature which should be used for this purpose: 
ttThe development of social und-erstanding through 
literature is a major concern. For such an objective, 
reading materials must be within the comprehension, 
social intelligence, and emotional range of the pupil. 
They should challenge the reader with their social sig-
nificance for him and for society and maintain the 
highest standards of literary value commensurate with 
understanding and the growth of permanent interests in 
reading. His reading should enrich his personal living 
through deepening his understanding of social relation-
ships in families, creeds, nations, racial and social 
classes, lands, and times beyond, as well as within his 
inEediate experience. In achieving these ends, stress 
should be given to literature as an art, but guidance in 
working toward personal and social goals should be 
pr•imary • n 
Development of greater self-understanding through reali-
zation of universality of problems.-- The adolescent, disturbed 
by the belief that he is the first and only one ever to suffer 
from the fears and anxieties from which he is sufferi~, 
learns from literature that he is really not unique: 
"Frequently literature is the only means by which 
he can discover that his own inner life reflects a com-
mon experience of others in his society •••• Having 
discovered that others have lived through and dominated 
these supposedly strange or abnormal impulses, the 
adolescent can achieve sufficient objectivity to proceed 
1/Roberts, Kaulfers, and Kefauver, op. cit., p. 14. 
g/~osenblatt, op. cit., p. 242. 
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to work out some int egrated sense of his own emotional 
nature. He will of ten find that the impulses andre-
actions he fe~red are entirely normal, that they are 
shared by many others in our society, and that there may 
be merely a convention of silence about them." 
This realization not only aids in the release of anxieties, 
but it leads the reader to an increased interest in literature: 
11 For many youth, the key to the world of book s is the opportu-
nity to find companionship and a sense of comradeship with 
others who must grapple with obstacles and perplexities com-
parable to their own • 11 
?J 
Frank offers the suggestion that we provide pupils with 
a wide range of literature "not in the hope of molding their 
character in the shape of this hero or that, but rather to 
give them opportunity for finding their own unformed thoughts 
and hopes and strivings formulated and given sanction on the 
printed page. 11 This is true, according to Reading in an Age y 
of Mass Communication, even if the effect is ob tained 
through a long-established classic: ttThere is a de gree of 
securi t y , in our suddenly changing world, in discovering in 
t h e words of someone long dead the questions that torment us 
today ." 
!/DeBoer , Kaulfers, and Miller, op. cit., p. 205. 
g/Frank, op. cit., p. 94. 
~Reading in an Age of Mass Communication, op. cit., p . 53. 
y 
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Witty portrays the part which the teacher can play in 
helping the student to achieve this self-understanding : 
"Many teachers of English are employing reading 
materials effectively to help each pupil gain a better 
understanding of himself and of other individuals •••• 
In fiction, pupils encounter numerous incidents in which 
the central characters experience conflict, uncertainty, 
and anxi ety concerning problems which beset most adoles-
cents. Under expert guidance, students arrive at a 
better understanding of others. The teacher's role is 
to offer counsel based on a thorough knowledge of the 
nature of each student. This effort is not considered 
as psychiatric therapy; it is rather an attempt to help 
pupils acquire an appreciation of their own resources 
and their own capabilities for meeting the problems en-
countered in a normal life." 
Cultivatig power to perceive beauty.-- The English 
Language Arts describes the possible effect of beauty of 
expressi on on the impressionable youngster: 
nThere is nothing the program in literature can do 
for young readers more richly rewarding than to assist 
t h em to escape into realms of fantasy and adventure, to 
delight in the musical cadences of well written prose or 
i n the more marked rhythms of verse, and to respond with 
pleasure to beauty of imagery or beauty of character •••• 
From such experiences, children learn, when led by an 
enthusiastic teacher, the privilege of escape into a 
different world through literature, and at the same 
time, sense the power of words to hold the reader in 
t heir grip." 
Experiencing beauty aids in the realization that material 
things are not all that matter in the world today. 11 To find 
truth and to appreciate finer elements of contemporary life 
1/Paul Witty, Reading in Modern Education, D. C. Heath & Co ., 
Boston, 1949, p. 13. 
l/The English Language Arts, op. cit., p. 389. 
t hrough reading," says Dakin, 
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"represent worthy goals in a 
period in which human beings are a gain turning to a. realiza-
tion t hat man does not live by bread alone." y 
Arb uthnot feels that the child, as weil as the adult, 
may experience aesthetic satisfaction, but rtthe development 
of his taste depends not only upon his initial capacities but 
also upon what material he encounters, and how that material 
is presented." 
The English program has more to offer in the way of aes-
thetic expe~ience than any other branch of the school course: 
"In c~asses in English, aesthetic values are a 
major concern. Increasingly in courses of study con-
sideration for aesthetic effects has been crowded out in 
favor of information or moral purpose. It should be re-
membered that aesthetic values lend a quality to living 
for which the teaching of English has a peculiar respon-
sibility •••• English has a special contribution to make 
to the enrichment of personal living and the recognition 
of aesthetic values." 
Y 
Literature that is wisely chosen and intelligently pre-
sented "can develop through the richness of aesthetic experiences 
. If'~~ increasingly matu~e sensitivity to beauty •••• §) 
Rosenblatt contends that the reader cannot enter fully 
1/Dakin, op. cit., p. 403. 
2/Arbuthnot, op. cit., p. 10. 
§}The · EJ;J.g+.Lish Language Arts, op. cit., p. 390-391. 
4/Ibid., D . 9. 
-- -
5/Rosenblatt, op. cit., p. 59. 
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into the literary experience, unless he is aware of, and ap-
preciative of the presence of beauty: 
nThe greater the reader's ability to respond fully 
to the stimulus of the words, and the greater his capa-
city to savor all that the writer can accomplish with 
rhythm, sound, and image, the more fully will he be able 
emotionally and intellectually to participate in the 
literary work as a whole •••• The teacher who helps the 
student to acquire the habit of keen awareness to the 
color, sound, movement, of the world about him will have 
given him a precious possession, one that has social, as 
well as aesthetic value." 
4. Application of This Bibliography 
to the Literature Program 
Books only one way to establish necessary understanding.--
It would be folly for anyone to maintain that books alone 
could do the Job of providing pupils with the understandings 
they must have for successful living in the world today. 
Nothing can replace firsthand experience. Books ·can, however, 
supplement it. In those instances where it is not at all 
available, books are one of the best substitutes for it. 
This fact is emphasized in The Reading Ladder for Human Rela-
Y 
tions: "Books cannot take the place of firsthand contacts 
with people different from ourselves •••• Books can, however, 
prepare us to meet people, to discount inconsequential dif-
ferences, and to appreciate cultural differences and values 
gJ 
unlike our own." In several books of this bibliography, 
QRead:tflg _::Ladders for Human Relations, op. cit., p. 4. 
2/In this regard, see Shannon Garst, Crazy Horse, Houghton 
Mifflin Co., Boston, 1950; and Edgar Wyatt, Geronimo, The Last 
Apache War Chief, McGraw-Hill Book Co., Inc., New York City, 1952. 
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the Indians receive guidance for their life course through the 
spirit vision. This comes to them after several days of com-
plete fasting, in some isolated part of the mountains, far 
from any other member of the tribe. While it is not a 
practice of our society to gain guidance in this manner, the 
reader sees here the tremendous value placed by the tribe on 
this custom, and may come to understand it as the Indian's 
means of communing with his god. 
The present bibliography as an aid in understanding the 
problems of inter-group life.-- Conflicts often arise when 
people of different backgrounds meet or live near each other. 
Misunderstandings may occur when there is a complete lack of 
contact. Living in large cities does not promote ordinarily 
intimate relationships with individual Indians, nor an under-
standing with tribal lifeways. Knowledge and appreciation y 
are obtainable through books: 
11 To understand others, we must know them. Unfor-
tunately, it is not always possible to become acquainted 
personally with people of every race, color, nationality, 
and creed. But, fortunately, we can meet and learn to 
know people of all groups through the magic of books and 
literature. We can learn to know, through reading, the 
groups who make up the American people and -the inheri-
tance that is theirs as Americans. We can learn how 
Americans of various backgrounds live and think and feel, 
and we can learn how each group has contributed to make 
America the great nation she is." 
This knowiedge is valuable not only for itself, but for 
gj 
its ability to further mutual respect and good will: "There 
1/Ryan, Doherty, Weisman, and Zeeb, op. cit., p. 35. 
g/Ibid., p. 35. 
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is probably no single factor more important to the promotion 
of mutual respect and good will among children of different 
racial and religious backgrounds than a knowledge and under-
standing of one another." 
Respect excludes that feeling of superiority which is y 
widespread now: 
11 Not only do most people think that their beliefs 
are superior, but they expect others of different nations 
and tribes to recognize this superiority. As a conse-
quence, individuals from different groups are constantly 
likely to baffle and anger each other by behavior which 
seems to be stupidly blind to the superiority of the other 
systems of belief and to the deficiencies in their own 
ways." 
Freed of such a belief, the reader will not be surprised 
that the Indians had a happy family life, loved their mates 
gJ 
and children, and knew happiness and despair. When Ouray, 
the chief of the Utes, has his son kidnapped by enemy Arapahoe 
Indians, he spends his life looking for him, and after many 
years succeeds in finding him. It may perhaps be surprising 
to many people that there were strong family ties among the 
Indians. Among many tribes, it was the usual procedure to 
burn down the wigwam of a warrior killed in battle, as a 
testimonial to him by his survivors and as a means of driving 
1/Alexander H. Leighton, The Governing o£ Men, Princeton 
University Press, Princeton, N.J., 1945, P• 299. 
g/Olive Burt, Ouray the Arrow, Julian Messner, Inc., New York 
City, 1953. 
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off evil spirits. Through books about groups other than 
their own, pupils are helped to realize that "not only are 
there many patterns of family life, but each individual's way 
of behaving and the values to which he responds are shaped by 
the relationships in the particular family which orients him gJ . 
to life. tt 
Allegiance to worthwhile ideals.-- One of the most stir-
ring fights put up by Indians against the taking of their land 
by white people was that of Chief Joseph of the Nez Perce y 
Indians of our Northwest. In all his relations with the 
white man he never broke his word, once given. He refused to 
take female prisoners, and when some of his tribesmen violated 
his rule and captured them, he had them escorted to an army 
£ort. Even many of those who actively opposed him respected 
his integrity, and worked to aid him in his imprisonment after 
he was forced to surrender. 
From Chief Joseph and other Indians of sterling character, 
pupils can learn many of the values that are important in our 
own society, values which tend to make each individual a bet-
ter person, and a better member of our democracy. The need 
1 For an example of this practice, see Edgar Wyatt, Cochise, 
pache Warrior and Statesman, McGraw-Hill Book Co., Inc., New 
York City, 1953. 
g/Reading Ladders for Human Relations, op. cit., p. 6. 
~Shannon Garst, Chief Joseph of the Nez Perces, Julian 
Messner, Inc., New York City, 1953. 
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for this kind of citizen is indicated by Trager and Yarrow !I 
in their statement that 11 in our democratic society, it is ne-
cessary to provide the kind of education which will each 
generation to identify and correct mistakes of the past and 
to enable them to participate in the extension of democracy. 
Thus, i f education is to be effective it must focus on people 
and human relations." 
History records that many people who were taken captive 
and lived among the Indians for several years refused to re-
turn to their own people when given the opportunity. One such 
was Frances, a~uaker, seized from her own family by the Dela-
ware I ndians. Her life ~ong them enabled her to witness 
the kindness and consideration they showed one another and 
her. She shared in the mutual affection of her adoptive 
family, and came to understand that they were just another 
group of human beings trying to grasp a livelihood from their 
environment. True, while she was with thew, they were engag~d 
in bloody warfare with the white people, but she found justi-
fication for this in the white man's encroachment on, and 
attempt to seize, the hunting grounds of this non-agricultural 
communi t y. She found among these Indians the qualities which 
1/Helen G. Trager, and Marian Radke Yarrow, They Learn What 
They Live, Harper & Bros., New York City, 1952, p. 362. 
g/Evelyn Nevin, Captive of the Delawares, Abingdon-Cokesbury 
Press, New York City, 1952. 
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her early training before captivity had taught her were most 
desirable. This understanding which she obtained through 
personal experience is, of course, not possible for anyone in 
our world of today. Pupils, however, may be directed toward 
appropriate books from which this essential understanding may 
. 11 
be derived: 
UJust as a profounder and more balanced sense of 
life will enable us to appreciate more fully the exper-
ience that literature offers, so literature itself may 
be a powerful means of increasing that understanding of 
life. This reciprocal process is especially typical of 
the young person's relation with books. Our efforts 
will bear fruit in his increased ability for future ap-
preciation of literature to the extent that we further 
the clarification and enlargement of his personality and 
his insight into life." 
gJ 
Developing a sense of personal values.-- Linton states 
that "all culture is learned, not biologically inherited, and 
it is only through the medium of behavior that it can be made 
externalized and made available to new individuals for learn-
ing. Of course this externalization may be through the 
medium of language.n Using language, the child is made aware 
of the social, political, and religious values of his community. 
Then, he nwill bring to his reading the moral and religious 
code and social philoso~ assimilated from his family and 
community background." In our western society, the 
!/Rosenblatt, op. cit., P• 65. 
g/Ralph Linton, The Study of Ivian, D. Appleton-Century Co., 
New York City, 1936, p. 291. 
yRosenblatt, op. cit., p. 110. 
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democratic and religious codes are based on the idea of the 
brotherhood of man under the fatherhood of God. Examples of 
conduct in conformity with this doctrine appear extensively 
in the material about the supposedly heathen Indian. In the 
1) 
biography of Red Eagle, Buffalo Bill takes his Wild West 
show to London. Aboard ship, a t~n-year-old boy who has 
stowed away is detected, and is brought on deck to receive a 
severe lashing, in accordance with the maritime code of the 
day. The author describes what occurred when the I ndian mem-
bers of the troupe learned what was to take place: 
"It was just as the sailor had raised his arm for 
the first blow on the boy's back that Red Wolf, the 
Medicine Man, put out a restraining hand. 
1 Not beat child,' he said in a calm, untroubled 
voice. 
'Stowaways always get beat,' explained the sailor. 
•stowaway,' repeated Red Wolf. 'Boy want to come 
with Big Show?' 
1 Aye. But he's gone the wrong way about it.• 
' Wait,' said Red Wolf. 
He threw his buckskin poncho over the boy's blue-
white shoulders, and then handed his tunic to Red Eagle. 
Kow he t u~ned his own naked bronze back to the sailor. 
'I take blows for child,' he said. 'Give blows to 
me • r" 
The horror of the Indians at this violation of the sane-
tity of the child's status in hi-s community is demonstrated 
y M. O' Moran, Red Eagle, Buffalo Bill's Adopted Son, J. B. 
Lippincott Co., Philadelphia, 1948, p. 108. 
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earlier in the book when Red Eagle witnesses a beating in-
flicted upon a white pupil by his teacher: "Red Eagle ran 
back to his cottonwood tree and never again looked in the 
window. His whole soul was shocked. To strike a child in 
anger was unknown in Indian life. Warriors fought with war-
riors, but no one ever violated the dignity ' and integrity of 
a child.n 
Instances of charity and compassion manifested by Indians 
toward strangers, and even enemies, are found throughout the 
writings about them, not in the factional works only, but in 
the authenticated biographies, such as the foregoing one. 
gj 
Sitting Bull has achieved fame largely for his massacre of 
Custer and his command. Many years before this event, Sitting 
Bull had been in command of a war party which had intercepted 
a Pony Express rider, and were on the verge of killing him. 
Sitting Bull saved his life, brought him back to the Indian 
village, and adopted him as his son. This man, Frank Grouard, 
later repaid his savior by becoming a scout for the American 
Army, and helping it track down Sitting Bull's tribe of Sioux. y 
Reading in the High School and College explains what 
1/Ibid., p. 52. 
g/Shannon Garst, Sitting Bull, Champion of His People, Julian 
Messner, Inc., New York City, 1946, p. 110. 
~Reading in the High School and College, op. cit., p. 181. 
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may happen when pupils are brought into contact with this 
type of reading material: 
"Living through the experiences, following the 
t hinking, and sharing the emotions of characters with 
backgrounds very different from those with which they 
are familiar, they acquire an appreciation of other 
peoples and of other modes of thinking which leads not 
only to a greater understanding of many cultures but to 
a heightened awareness of their own. Through ~nformative 
reading in books and magazines, they find the facts about 
how the other half lives and come to a recognition of 
differences in approach to social and personal problems 
characteristic of people in widely varied environments • 
•••• Furthermore, through identification of them-
selves with the heroic achievements of the characters of 
fiction and biography, young people attain to a sense of 
valor, of devotion to a cause, of physical prowess, and 
of successful negotiation of life in an adult-centered 
world which they often fail to achieve in actuality •••• 
The problem of guidance is to find books of known appeal 
to young people which substitute for the extravaganzas 
pz•esented to them in cheap fiction the real heroics of 
behavior in the kind of situations which life actually 
presents to youth." 
Realization of universality of problems.-- ~~en Hoskie, 
a young Indian boy, sees a beautiful saddle in a trading 
post, he yearns to own it, but feels that he will never suc-
ceed, since it costs eighty dollars, far more money than he 
has ever seen in his lifetime. Nonetheless, he starts work-
ing and saving, in the hope that he will achieve the needed 
sum, before the saddle is sold. Schoolboys, who deliver 
papers to earn enough money to purchase a bicycle, or who 
ll 
long for some other valuable commodity which seems unattainable, 
1/Elizabeth Pack, Saddle for Hoskie, Abingdon-Cokesbury Press, 
New York City, 1952. 
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will appreciate Hoskie's anxiety about the fate of his saddle. 
1) 
Girl.s who are shy and lonely will share Cloud Girl's dis-
tress at the disregard shown her by the Government Agent's 
daughter, and her attempt to win that regard by placing a per-
g/ 
sonally woven rug in the white girl's playhouse. Nakatla, 
an Alaskan Indian, is confronted with the common problem of 
deciding where her loyalty lies, in this case with her tribe 
or with her white friends. y 
Rosenblatt shows that reading about such problems has 
a beneficial effect on the pupil: 
"The very fact that his situation is not unique, 
that it at least parallels what others evidently under-
stand and have lived through, at once gives the reader 
some perspective. Through looking at his problems more 
objectively, he is helped to think and feel about them 
more clearly and is thus enabled to function better in 
real life." y 
DeBoer, Kaulfers, and Miller are in accord with the 
opinion that reading about these problems is of great value 
to the ·student. They add that a knowledge that many of these 
problems are encountered and answered in these books may act 
as an incentive for the student to turn to literat1~e for the 
1/0live W. Burt, Cloud Girl, Bobbs-Merrill Co., Inc., 
Indianapolis, 1951. 
g/Ivlargaret E. Bell, The Totem Casts a Shadow, William Morrow 
& Co., New York City, 1949. 
YRosenblatt, op. cit., P• 237. 
!/DeBoer, Kaulfers, and Miller, op. cit., p. 205. 
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wanted solutions, since "no problem is so interesting to an 
adolescent as his own problems. If he can find ways of pro-
jecting them to a fictional prototype, he will have the 
additional satisfaction of dealing with them with an objectivity 
and clarity impossible in the context of his own personal 
situation." 
Although some pupils may read these books about Indians y 
solely for pleasure, The English Language Arts feels that 
finding solutions to widespread problems may be a concomitant 
outcome of such reading: "At least part of the language arts 
work is normally organized about personal and social problems, 
and even literature read primarily for entertainment or for 
aesthetic pleasure may provoke discussion involving ethical 
and social principles." 
gj 
The same source explains why other pupils will turn to 
these books, and what they expect to find there: 
" •••• young people can achieve emotional stability 
and a growing maturity through meeting, in the pages of 
fiction, problems of their own for which the hero or 
heroine finds an adequate solution. Students at all 
levels -- young and old -- frequently seek novels about 
people like themselves because of their capacity to sug-
gest solutions to personal problems and to clarify 
ambi tiona arid ideals." 
Satisfying the need for varied emotional experience.--
The .first Americans to cross the Continental Divide were 
OYThe English Language Arts, 0!2. cit., p. 233. 
g/The English Language Arts, 0!2. cit., p. 10. 
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members of the Lewis and Clark expedition. Captain Meriwether 
Lewis and three soldiers reached it while searching for 
Indians from whom to purchase ponies. Richard L. Neuberger 
describes. the scene at the first meeting of mountain Indians 
and white men: 
"The captain advanced slowly toward the column of 
Indians, waving the flag as he went. One rider came 
forth from the main body of Indians. This was Cameahwait, 
chief of the Shoshones. Like Lewis, he was a young man. 
In the center of the meadow of buttercups and Indian 
paintbrush, the two at last met. The savage looked down 
from the pony's bare back at the secretary to the Presi-
dent of the United States • 
•••• Then he slid from the back of the pony and laid 
his spear on the ground. 
1 Ah hie, ah hie,' he said. 
Although Lewis did not know it at the time, in the 
Shoshone tongue this meant 'I am much pleased.' However, 
the chief's next action left no doubt as to his feelings. 
He embraced the captain. Their cheeks came together. 
Some of the war paint from the Indian rubbed off on the 
face of the explorer. They looked at each other and 
grinned. Lewis later claimed that he could hear, from a 
hundred paces away, the signs of relief which came from 
O.rdway, Drouillard and McNeal. 11 
With the size of the world reduced by airplanes, and the 
greatest part of the world already mapped, few among the 
pupils will have the chance to share in similar adventures. 
Vicariously, however, they may share in the joy of this meet-
ing between Lewis and Cameahwait; they may share the wonder 
of Zebulon Pike when he and three others become the first 
!/Richard L. Neuberger, The Lewis and Clark Expedition, 
Random House, New York City, 1951, P• 82-85. 
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white men to view the mountain that now bears his name; 
they may share the indignation of many white people when King 
Philip's wife and son are sold into slavery after his defeat 
gJ 
and death; they may thrill to the successful pursuit of a 
murderer by Red Eagle, after he has joined the Texas Rangers. 
Many are the emotional experiences available to the young 
reader through these books. 
The English Language Arts 
y 
feels that "young people may 
satisfy their need for varied experience through literature 
about men and women of all walks of life in diverse times and 
setting s who meet joy or sorrow and triumph or defeat; yield 
breathlessly to romance or adventure, •••• and combat the forces 
of good or evil within themselves or society." 
Reading such books will assist ~ils to realize the aim 
considered imperative by Patterson: "Rich and varied ex-
perience should be a conscious pedagogic aim. In no other way 
than through reading will the great mass of children escape 
the rut of narrow existence, physical, mental, emotional, and 
spiritual. 11 
y 
1/Nina Brown Baker, Pike of Pike's Peak, Harcourt, Brace & Co., 
New York City, 1953, p. 94. 
g./Esther Averill, King Philip, The Indian Chief, Harper & 
Bros., New York City, 1950, p. 140. 
YRed Eagle, op. cit., p. 176. 
!/The English Language Arts, op. cit., p. 43. 
£!samuel vVhite Patterson, Teaching the Child to Read, Double-
day, Doran and Co., Garden City, New York, 1930, p. 15. 
' 
PUBLICATIONS FROM WHICH PROFESSIONAL REVIEWS 
HAVE BEEN SELECTED 
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In the following annotated bibliography, each book has 
appended to it an extract from a professional, published re-
view which appeared in one of the publications mentioned 
below (with the exception that books lacking such reviews 
failed to receive any mention in any of the four public~tions): 
1. Bulletin of the Children's Book Center. Published 
by the University of Chicago Press, Chicago, Illinois, 
for the University of Chicago Library, Children's 
Book Center. Published monthly except August. Sub-
scription, $2.50 per year. 
2. Horn Book Magazine. Pu~lished by The Horn Book, Inc., 
Boston, Mass. Published six times a year in February, 
April, June1 August, October, and December. Sub-
scription, ~4.00 per year. 
3. New York Herald Tribune Book Review. Published weekly 
as part of the Sunday edition of the New York Herald 
Tribune. Published by the New York Herald Tribune, 
Inc., New York City. 
4. New York Times Book Review. Published weekly as part 
of the Sunday edition of the New York Times, but 
available through separate subscription. Published 
by the New York Times Company, New York City. Sub-
scription, $3.00 per year. 
CHAPTER III 
THE ANNOTATED BIBLIOGRAPHY 
Adams, Samuel Hopkins, The Pony Express, Random House, New 
York City, 1950, 185 pp., $1.50. 
Average reading Illustrated 
Would you try to take the mail through territory which 
you knew was filled with hostile Indians? Vfuere your sup-
plies and fresh horses may have been killed before you arrived 
at the next station? Where twenty feet of snow blocked the 
mountain passes? You can find out from this book what fmaous 
plainsmen like Buffalo Bill and Wild Bill Hickox did under 
these conditions. 
Li ke me, I t h ink you will be impressed with the bravery 
of these men who got very little reward for what they did. 
We are never called on to face such di f ficulties and hardships. 
11 
•••• the exciting subject matter and, ,the very able pic-
tures will b e sufficiently alluring .••• u .!..t 
Adams, Samuel Hopkins, The Santa Fe Trail, Random House, New 
York City, 1951, 181 pp., ~ 1.50. 
Average reading Illustrated 
11 The Journey of Deathtt----seventy-five miles of boiling 
desertL This is only one of the horrible obstacles you will 
meet as you travel from N~ssouri to New Mexico. But the re-
ward----what wealth if you surviveL Make sure you have a 
l arge variety of trading goods when you set out, for the 
Spaniards will pay almost any price for American articles. 
You will get a clear understanding of the reasons which 
led these men to make the dreadful journey, but I wonder if 
you will share my feeling t hat the end was a bit rushed. I 
thought the first part of the book was wonderfully filled 
with detail, but the last part of the book tried to take in 
too much. 
!/Rev iew in New York Herald Tribune Book Review ( November 12, 
1950 ) , p. 14. 
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"His fiction account is based on actual incidents and 
real people •••• 11 .J./ 
Averill, Esther, King Philip, The Indian Chief, Harper & 
Bros., New York City, 1950, 147 pp., $2.50. 
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King Philip tried for years to remain friends with the 
colonists. When finally forced to fight, he became the terror 
of the New England settlers. After you read this book, you 
will appreciate why he had to fight, and why he fought as he 
did. 
As the white m~n took more and more ' land, I could only 
sympathize with Philip as he tried to save his people's homes. 
Would we act differently if someone tried to deprive us of 
our property'? 
n •••• this essay in human relations is both a footnote to 
past hi story and a lesson for now."~/ 
Baker, Nina Brown, Pike of Pike's Peek, Harcourt, Brace & Co., 
New York City, l9b5, 140 pp., $2.50. 
Average reading Illustrated 
This is the amazing story of a boy who joined the Army 
at the age of fifteen, became a general and was killed at the 
age of thirty-four. He it was whom President Jefferson chose 
to explore the newly-bought Louisiana Territory. Vlhy didn't 
Pike climb the mountain that is now named after him? 
I was impressed with Pike's unfailing kindness to the 
Indians, despite the many excuses he had for dealing harshly 
with them. I'm not sure that I could have controlled my pa-
tience as he did. 
"A rather simply written, very readable biography of 
Zebulon Pike. 11 ~ 
1 Review by Ralph Adams Brown in New York Times Book Review 
November 11, 1951), p. 36. 
2/Review by Margaret c. Scoggin in New York Times Book Review 
TDecember 31, 1950), p. 14. 
~Review in Bulletin of The Children's Book Center (November, 
1953), 7:19. 
Balch, Glenn, Indian Saddle-Up, Thomas Y. Crowell Co., New 
York City, 1953, 210 pp., $2.50. 
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Average reading Illustrated 
I~ . Balch has given us his idea as to the way Indiana 
~irst obtained and tamed horses. This story may not be a 
true picture of how this important event occurred, but it is 
probably close to the truth. 
As I read the story, with its lame hero, I could not 
help counting my blessingst A handicapped person really has 
an unhappy life, . no matter where he lives. 
" Mr. Balch is at his best in this story o~ the ~irst 
meeting with horses."..!/ 
Bell, Margaret E., The Totem Casts a Shadow, William Morrow 
and Co., New York City, 1949, 12-222 pp., $2.50. 
Difficult reading Not illustrated 
A good picture of the evil that results from blind pre-
judice. In this case, the prejudice is felt by the head of 
the Monroe family. He has brought his wi~e and children to 
Alaska in the 1880's, and he forbids their having anything to 
do with the neighboring Indians, except for trade. Trouble 
starts when one son disobeys him in the worst way of all. 
I found this book to be so poorly written that I would 
not have recommended it, if it were not for the idea in back 
o~ it. Disregard, if you can, the lack of style, and pay at-
tention only to its message. 
"The conflict between the viewpoints of the older gen-
eration and the new E:./ is understandingly portrayed." 
Bleeker, Sonia, The Cherokee, Indians of the Mountains, 
William Morrow & Co., New York City, 1952, 9-159 pp., 
$2.00. 
1/Review in Horn Book Magazine (April, 1954), 30:10. 
2/Review in Horn Book Magazine (July, 1949), 25:291. 
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Average Reading Illustrated 
Miss Bleeker has written a series of books about various 
Indian tribes. In this one, she tells of a tribe that was 
cruelly moved from its natural home to a reservation hundreds 
of miles away. 
I felt quite ashamed of what our nation did to these 
helpless, defeated people. But I don't believe that we should 
be unaware of this part of our history. 
" •••• she combines exact details with legend and history.u.Jl 
Bleeker, Sonia, The Sea Hunters, William Morrow & Co., New 
York City, 1951, 11-159 pp., $2.00. 
Average reading Illustrated 
Do you know what a potlatch is? It was a party the In-
dians threw, but what a partyL After you read this book 
about the Indians of the Pacific Coast, I doubt that you 
would want to hold one of these parties. 
The book made me realize that there are many other ways 
of hurting people besides shooting them down. The effect of 
the white man's diseases on the Indians I found rather fright-
ening. 
"An anthropologist who l{nows how to present her material •••• " 2 / 
Bleeker, Sonia, The Seminole Indians, William Morrow & Co., 
New York City, 1954, 156 pp., $2.00. 
Average reading Illustrated 
Miss Bleeker tells the history of that part of the Che-
rokee tribe which refused to go to Oklahoma, and chose to 
flee into the Florida swamps. The book describes how they 
learned to get along in their strange, new location. 
After living in the city all my life, I wonder how I 
1/Review by Louise s. Bechtel in New York Herald Tribune Book 
Review (November 9, 1952), p. 8. 
2/Review by Ellen Lewis Buell in New York Times Book Review 
TNovember 12, 1950), p. 35. 
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would get along in a swamp, or a desert, or some other place 
for which I have not been prepared. Not quite so well as 
these Indians did, I am sure. 
Brewster, Benjamin, The First Book of Eskimos, Franklin Watts, 
Inc., New York City, 1952, 7-44 pp., $1.75. 
Easy reading Illustrated 
Describes the dangers and hardships the Eskimos are con-
stantly facing as they attempt to obtain their daily food. 
The book contains a clear description of the tools, and 
weapons, and boats they make and use. 
I suggest this as a helpful book to read before you try 
any of the novels about Eskimos. The facts I obtained from 
this book made the others much clearer. 
" •••• it has information about every phase of Eskimo 
life. n .J./ 
Brewster, Benjamin, The First Book of Indians, Franklin Watts, 
Inc., New York City, 1950, 7-69 pp., $1.75. 
The life of the Indians is described from the point of 
view of five different tribes -- the Makahs, Seneca. Teton, 
Zuni, and Navaho. The author tells of their religious cere-
monies, their secret societies, the preparation of food, and 
the condition of women in each tribe. 
I was somewhat disappointed by this book , and for this 
reason: There were so many Indian tribes, and they had so 
many differing customs, that it is almost impossible to get a 
satisfactory picture of Indian life from the small number of 
tribes mentioned in this book. 
nAn interesting, useful introduction." 
g) 
1/Review in Horn Book Magazine (October, 1952), 28:334. 
g/Review in New York Times Book Review (November 12, 1950), 
p. 35. 
Brindze, Ruth, The Story of the Totem Pole, The Vanguard 
Press, Inc., N~w York City, 1951, 7-62 pp., $2.75. 
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Average reading Illustrated 
You will not learn from this book how the first totem 
poles came to be made, for nobody seems to know. The author 
does tell, however, what happens from the time the tree is 
selected for carving until the finished pole is erected. 
This is one book I could not put down until I had fin-
i shed i t, since it contained so much information that was new 
to me. I even learned why President Lincoln and his "stove-
pipe" hat are on top of one totem polet 
"This author and artist have proved the subject to be 
full of interest to boys and girls •11 ..!./ 
Brown, John Mason, 
Random House, 
Diffult reading Illustrated 
Daniel was always on the move, because, as he said, he 
needed "plenty of space." It was his feeling of always being 
crowded in that led to his taking such an important part in 
the opening of the Wilderness Road to the West. 
This book is written by a very skillful writer, but he 
is so used to writing for older people that you may find the 
language a bit difficult for you. I feel that you will be 
greatly benefited, however, by the facts you will learn and 
the pleasure you will get from this t hrilling true story. 
"The style combines good literary quality with the vigor 
and forcefulness that the subject deserves and that readers 
enjoy. 11 # 
Buff, Mary and Conrad, Magic Maize, Houghton Mifflin Co., 
Boston, 1953, 76 pp., $3.00. 
!/Review in Horn Book Magazine (February, 1952), 28:38. 
g/Review in Bulletin of the Children's Book Center (February, 
1953), 6:43. 
Easy reading 
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Illustrated 
This is a story of prejudice told from the other side of 
the problem: what happened_when an Indian father refused to 
permit his family to have any contact with white people. 
Twenty seeds of corn helped him change his mindL 
I recommend this book for the picture it gives of a way 
of living that none of us are familiar with. The events are 
strange, but certainly possible. 
" •••• it will give children under twelve an honest picture 
of the difficulties and hopes of a faraway Indian boy •••• n ..!.../ 
Burt, Olive w., Cloud Girl, .Bobbs-Merrill Co., Inc., Indiana-
polis, 1951, 11-215 pp., $2.50. 
Average reading Illustrated 
Winning the friendship of the g overnment agent's daugh-
ter was the most important thing in the world to Cloud Girl. 
That was why she stole into the white girl's playhouse one 
night, and----
The value of this book lies in its manner of bringing 
out the i mportance of acts of generosity done without hope of 
reward. Don't we always expect to get paid for what we do? 
ttThe author shows a ._ real understanding of the Navahos •••• gj 
Burt, Olive w., Jedediah Smith, Julian Messner, Inc., New York 
City, 1951, 187 pp., $2.75 
Difficult reading Illustrated 
Did you know that in the first half of the last century 
beaveb : .fur. _ wiis .. the most valuable fur on the market? Although 
this book is the . biography of one man, it will give you a 
clear idea of the beaver industry of the time -- how the ani-
mals were trapped, where they were found, the dangers _and 
1/Review in New York Herald Tribune Book Review (November, 
1953), 3:7. 
g/Review in Bulletin of The Children's Book Center (November, 
1953), 5:20 
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obstacles the men faced, the difficulty of conveying them to 
the trading centers. You will understand why few of the 
hunters lived to a peaceful old age. 
I left this book with two strong feelings! respect for 
th~ br~very and coolness of the men involved in this work; and 
regret that they did not understand or practice the laws of 
conservation. 
'~ t is well done, and exciting reading for boys of twelve 
up·" 1/ 
Burt, Olive w., Ouray the Arrow~ Julian Messner, Inc 1 , New 
York City, 1953, 184 pp., :jp2.'75. · · 
Difficult reading Illustrated 
Ouray, chief of the Utes, tried to live on friendly terms 
with the white people. Unfortunately, his motives were dis-
trusted by his own tribe, who gave him trouble in his dealings 
with t he whites. 
I found myself unable to go along completely with the 
author's condemnation of the other chiefs who opposed Ouray. 
I could not lose the feeling that many of his actions were 
caused by a desire to win favor from the white people, rather 
than to help his own. Nonetheless, I recommend this book for 
the very reason that it does tell of a different type of 
Indian. 
"y 11 A thoughtful sympathetic account •••• 
Carden, Priscilla, The Vanilla Village, Ariel Book s, New York 
City, 1952, '7-44 pp., $2.00. 
Easy reading Illustrated 
Imagine spending a whole year raising one crop, and then 
having it completely stolen in one night by banditsl This is 
what happened to the family of little Chombo, a Mexican Indian. 
1/Review in New York Herald Tribune Book Review ( November 11, 
1951), p. 7 0 
2/Review in Bulletin of the Children's Book Center (May, 
1954), 7:70. 
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Vfuat made it even worse was that Chombo and his younger sister 
were stolen at the same timet 
No geography book that I 
this way of living in Mexico. 
learn something new about the 
to the South, and I think you 
have ever seen makes mention of 
I appreciated the chance to 
way of living of our neighbors 
will also. 
" •••• an exciting but credible tale with real Mexican 
f lavor. 11 2/ 
Coatsworth, Elizabeth, The Last Forti The John C. Winston Co., 
Philadelphia, 1952, v,250 pp., :jp2.75 
Difficult reading Illustrated 
In the year 1760, Alexis Picard, a boy not much older 
t han many of you, is sent by his father from Quebec to St. 
Louis, to buy a home for the family. Alex ia had to travel as 
a voyageur; and if you don't know what the word means, you 
will certainly find out from this book, besides learning a 
great deal about the life of the people in those days. 
I recommend this book because it does a fine job of 
pointing out that evil and good do not depend on the color of 
one's skin. I was impressed with the author's attempt to 
show that a person is not all good or all bad simply because 
he is white or Indian. 
u •••• a vigorous well-written story." 
y 
Coblentz, Catherine Cate, Sequoys, L9ngmans, Green & Co., New 
York City, 1946, viii,l99 pp., $2.75. 
Diff icult reading Not illustrated 
Never had the Indians of any tribe had a written alpha-
bet until Sequoys, a lame Cherokee, invented one for his 
tribes. The difficulties he had to conquer before he suc-
ceeded are unbelievable. Historical records show that this 
is a true narrative by Mi ss Coblentz. 
With much skill the author follows the trials and 
1/Review in· Horn Book Magazine (December, 1952), 28:402. 
2/Review in Horn Book Magazine (April, 1953), 29:125. 
/ 
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ob stacl es that Sequoya met in his long-drawn-out attempt to 
invent an alphabet. I found myself sharing his anxiety as 
the time approached for testing his creation. Vmat a lesson 
in determination this is for all of ust 
" I t is a brave story of hardship and determination, end- 1) 
ing in the great triumph of the Cherokee alphabet and writing." 
Dalgliesh, Alice, The Courage of Sarah Noble, Charles Scrib-
ner's Sons, New York City, 1954, 54 pp., $2.00. 
Easy reading Illustrated 
This book is in story form, but is based on a true inci-
dent. Sarah Noble goes with her father to prepare a home for 
the rest of the family, in the wilds of Canada. The home is 
to be built among Indians, whom Sarah has come to regard as 
savages. She is not quite prepared for what she actually does 
learn about them. 
I got a new respect for our colonial ancestors from this 
small book . It will help you to keep in mind something that 
will always bear repeating-- the first people here didn't 
have anybody to tell them what they were going to meet. 
" •••• this story is one to be long remembered for its 
beautiful simplicity and dignity." 2::1 
Daugher•ty, James, Trappers and Traders of the Far West, Random 
House, New York City, 1952, x,l81 pp., $1.50. 
Average reading Illustrated 
When the American purchase of the Louisiana Territory 
opened up the Far West, John Jacob Astor sent an expedition 
of' fur traders and trappers to the Pacific Coast. This was 
t h eir living , and so they took all their dangers without com-
plaint, and went back for more. It will be difficult for you 
to believe that men could live through such hardships, and 
want to repeat the experiences many times over. 
1/Review in Horn Book Magazine (March, 1947), 23:117. 
2/Review by Phyllis Fenner in New York Times Book Review 
TMay 23, 1954), p. 24. 
This book deals with a chapter of our history which is 
not too extensively covered in the usual school textbooks. 
Therefore, I believe it has value not only as an absorbing 
story, but also as a source of interesting new information. 
"The writing is not Daugherty's best; it is disjointed 
and occasionally confusing." t 
Duvoisin, Roger, The Four Corners of the World, Alfred A. 
Knopf, New York City, 1948, 9-128 pp., qji 3 .00. 
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Average reading Illustrated 
The story of the Spanish explorer Ptzarro is told with 
all its history of bravery, daring and treachery. In the 
struggle between the intelligence of Pizarro and the might of 
his Inca opponent, one was fated to win. Even though you 
read the facts of this strugglejjyou will be inclined to say, 
"This couldn't have happenedt" 1 
Other than the amazing true story recorded here, the 
most striking thing about this book is the honesty of the 
author. He does not attempt to conceal the savagery, greed, 
and dishonesty of the Spaniards involved in this conquest of 
the Inca Empire. This is the way history should be written, 
even for youngsters. 
"Sound research and good writing and illustrations make gj 
this a book which will hold the attention of boys and girls.u 
Evans, Hubert, North to the Unknown, Dodd, Mead & Co., New 
York City, 1949, 224 pp., $2.75. 
Average reading Illustrated 
This is the tale of David Thompson, who arrived in Canada 
from London in 1774, as an apprentice of the Hudson Bay Com-
pany. Although not very well known to the public, he is 
considered one of the most important early Canadian surveyors, ·, 
and is responsible for the mapping of much of Canada's 
1/Review in Bulletin of The Children's Book Center (July, 
1953), 6:74. 
2/Review by I. E. in New York Herald Tribune Book Review 
TNovember 14, 1948 ), p. 14. 
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territory. 
It will be a rewarding experience for you to read about 
this man who never looked upon Indians as anything but human 
beings. The author has great sympathy, which he makes you 
share, for the kindness of this little-known explorer. 
11 His life in the wilderness, friendship with the Indians 
and slowlY, 1accumulated knowledge of surveying are well des-cribed."~ . 
Garst, Shannon, Chief Joseph of the Nez Perces, Julian Messner, 
Inc., New York City, 1953, 184 pp., $2.75. 
Average reading Illustrated 
Although constantly provoked by the white men, and egged 
on by his own people, Chief Joseph was a man of peace, and re-
fused to lead his tribe into war. When fighting became in-
evitable, Joseph became the sort of leader who won the 
admiration of his friends and enemies, and who will win yours, 
too. 
This man is a special favorite of mine, because of his 
kindness, his considerateness for his enemies, and his bril-
liance in battle. Miss Garst has written some inferior 
books, but this is one of her best. It is written with ap-
preciation for her subject, and a feeling of respect for what 
he tried to do for his tribe. 
Garst, Shannon, Crazi Horse, Houghton Mifflin Co., Boston, 
1950, 260 pp., . 3 .oo. 
Average reading Illustrated . 
This is the biography of the Sioux chief who got his 
name by riding a captured buffalo. Like Joseph, he avoided 
warfare with the white people as long as possible. His suc-
cess l a sted as long as it did because of a lesson in fighting 
he learned from the enemy. 
This is not one of the author's best-written books; but 
her subject led such a fascinating life, that the book is 
worth reading for that alone. 
1/Review by Louise s. Bechtel in New York Herald Tribune Book 
Review (July 24, 1949), p. 5. 
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"Thrilling scenes of Indian warfare keep a reader 1/ 
breathless throughout this story biography of a great leader." 
Garst, Shannon, Jim Brid er Greatest of the Mountain Men, 
Houghton Mifflin Co., Boston, 1952, x,242 pp., ' 2.75. 
Difficult reading Illustrated 
This is a book to read along with Olive Burt's biography 
of Jedediah Smith, for they tell of the two most famous 
beaver hunters. Both men had very close relations with the 
Indians, rel&tions which, in the case of both men were tragic. 
Although Miss Garst likes her subject a little too much, 
she does give a clear understanding of the beaver industry, 
and the forces which caused it to destroy itself. Thie bio-
graphy will help you to understand why the Indians were so 
alarmed about the operations of men like Bridger. 
n •••• the book gives a clear picture of life as lived by 
the hardy breed who opened up the Rocky Mountain country. u]Y" 
Garst, Shannon, Sitting Bull, Champion of His People1 Julian Messner, Inc., New York City, 1946, 7-189 pp., ~2.75. 
Average reading Illustrated 
Sitting Bull was the first Sioux ever to be made war 
chief of all the Sioux warriors. While his chief fame comes 
from his massacre of General Custer and his troops, he was, 
in general, a brave and clever leader. It was not a human 
enemy which finally forced him to surrender. 
Along with the description of military campaigns, this 
book gives us many interesting glimpses of tribal life, and 
the virtues which these people valued. After reading this 
book, you will not be inclined to consider their ways so 
strange. 
i/Review in Horn Book Magazine (July, 1950), 26:290. 
2/Review · by Ellen Lewis Buell in New York Times Book Review 
TJuly 13, 1952), p. 18. 
---. ..._._ 
"Shannop Garst writes inf'ormingly, with restraint and 
sympathy • 11 JJ 
Garst, Shannon, Three Conquistadors, Julian Messner, Inc., 
New York City, 1947, 227 pp., ~2.75. 
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Average reading Illustrated 
This is a bargain book, for inside the covers are bio-
graphies of three of the greatest Spanish explorers -- Cortes, 
Coronado, and Pizarro. Here are the stories of the defeat of 
the Aztecs in Mexico and the Inces in Peru, and the explora-
tion of our Southwest and Midwest as far north as Kansas. 
The feats of these men are unbelievable -- except that Lbis 
is all history. 
I have gre~t respect for this book, since it makes no 
attempt to conceal or excuse the harsh acts of the victorious 
Spaniards. You will get a lesson in history, but the kind 
that makes that subject one of the most fascinating. 
Gates, Doris, North Fork, The Viking Press, New York City., 
1945, 11-211 pp., $2.00. 
Average reading Not illustrated 
Drew Saunders, thirteen, wealthy and an orphan, goes to 
North Fork to live with the manager of the mill which he will 
someday own. His snobbish ideas that he is better than most 
other people disappear rather quickly when he is brought in 
contact with some of the people that he feels are inferior to 
him. 
This book drives home the thought that we have to judge 
each person for what he mimself is, if we are to arrive at a 
true estimate of him. This is an important lesson which all 
of us should learn, but which many of us fail to do. If this 
book helps you to appreciate that fact, it has served an ex-
tremely useful purpose. 
"Like Doris Gates' other book, this story is finely 
rooted in true democracy • 11 .J:] 
!/Review in Horn Book Magazine ( March, 1947), 23:116. 
g/Review in Horn Book Magazine ( November, 1945), 21:459. 
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Gendron, Val, The Fork in the Trail1 Longmans, Green & Co., New York City, 1952, 208 pp., , 2.75 • . 
Average reading Illustrated 
Wint Hanners is prevent ed by a wagon breakdown from ac-
companying a caravan to the gold fields in California. He 
makes the best of his bad luck, and tries to earn his fortune 
by acquiring a cattle herd through trading . An Indian tribe 
of the locality plays an important part in his life, as do 
outlaws of the trail, and a family recently deprived of its 
head by murder. 
I cannot deny the interesting qualities of the story line 
followed by this author, but I found some of the incidents too 
unconvincing. We are asked to accept a bit too much of the 
improbable. Things just don't work out so nicely in life. 
Gibson, Katharine, Arrow Fly Home! Longmans, Green & Co., New 
. York City, 1945, 9-146 pp., iii>2 .50. 
Average reading Illustrated 
Many true stories have been written about white people 
captured by I ndians. This one describes the experiences of 
the author's ancestors, who were seized by Shawnees shortly 
before the Revolutionary War. 
This book should be read together with Captive of the 
Delawares, by Evelyn Nevin. They will give you a satisfactory 
understanding of life as a captive of the Indians. 
ttThe sensitive reader of eleven and up will find that it 
stirs the imagination and the heart. 11 J_j 
Graham, Shirley, The Story of Pocahontas, Grosset & Dunlap, 
New York City, 1955, 180 pp., $1.50. 
Average reading Illustrated 
Pocahontas was only thirteen when she committed her 
famous act of saving John Smith's life, and only twenty-two 
when she died. The years between were filled with exciting 
and important events, but also with what she considered 
1/Review by Ellen Lewis Buell in New York Times Book Review 
(April 22, 1945), p. 25. 
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Smith's treachert to her. 
Unfortunately, the author does not fill in the incidents 
with too much detail. The book is recommended only if you are 
interested in this woman and the time in which she lived. 
. 1) 
"A little overwritten but engaging version." 
Haviland, Virginia, William Penn, Founder and Friend, Abingdon-
Cokesbury Press, New York City, 1952, 9-127 pp., $1.50. 
Easy reading Illustrated 
Pennsylvania was the only colony which, from the time of 
its founding to the establishment of the United States, never 
broke any treaty with the Indians. The man responsible for 
this fact followed the rules of his religion strictly, in the 
rule of his colony. 
A good introduction to the life of this man. The char-
acter which made him so greatly beloved and trusted is 
apparent in the record found in this book. 
11 The book is important because i,~ is the fullest study 
of Penn for children under twelve. n .B 
Helmericks, Bud, Oolak's Brother, Little, Brown & Co., Boston, 
1953, 144 pp., $2.75. 
Average reading Illustrated 
What happens when an American boy is forced by accident 
to live for awhile among Eskimos. His belief that he was 
better than these people had to be thrown aside quickly, when 
several incidents proved his dependence on them. 
This is an excellent book for showing us first, that 
people have different ways of living in different parts of 
the world; and second, that we are not better than others 
1 Review by Ellen Lewis Buell in New York Times Book Review 
November 15, 1953), p. 30. 
2/Review · by Ellen Lewis Buell in New York Times Book Review 
TJuly 13, 1952), p. 18. 
simply because we live according to our way. 
ttAmong many recent Eskimo stories, this one stands out 
for its exact detail."~ 
Hubbard, Margaret Ann, Thunderhead Mountain, The ~ acmillan 
Co., New York City, 1952, 204 pp., $2.75. 
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Average reading Not illustrated 
Tells of the attempts of a modern sculptor to carve a 
tremendous statue of Chief Crazy Horse on the side of a 
mountai n. Assisting him on this job are a family of white 
people and a f.amiJ.y of Indians. The boys get sidetracked by 
a feud over horses~ 
Have you ever wondered what has become of the conquered 
tribes that were put on reservations? This book throws light 
on the lives which some of these people are leading in our 
time, and the trouble they meet in trying to live halfway be-
tween their world and ours. 
" •••• so contemporary and so moving that it should be 
translated into a wide variety of foreign languages.n ~ 
Lane, Carl D., River Dragon, Little, Brown & Co., Boston, 
1948, 105 pp., 12.50. 
Easy reading Illustrated 
Have you ever been frightened by something strange or 
new to you? Then you will sympathize with the feeling of the 
Cheyenne Indians when, for the first time, they see a steam-
boat floating down the Missouri River. What would you guess 
they did when they saw it? 
If reading is not very enjoyable to you, give this book 
a trial. It's quite easy, and the story is exciting. · 
nBoys and girls of nine to twelve will thoroughly enjoy 
1/Review by Louise s. Bechtel in New York Herald Tribune Book 
Review (March 29, 1953), P• 8~ 
2/Review by Lavinia R. Davis in New York Times Book Review 
TNovember 30, 1952), p. 48. 
this exciting and well-written story •••• 11 
y 
LeSueur, Meridel, Sparrow Hawk, Alfred A. Knopf, New York 
City, 1950, 174 pp., $2.50. 
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Average reading Illustrated 
This is the story of the desperate attempt of the Sauk 
Indians of the Midwest to hold on to their land, which the 
white men were trying to take away from them. Through this 
fictional story there appears the gallant figure of their 
leader, Black Hawk, a real historical person. 
I liked especially the author's introduction of the en-
during friendship between the Indian boy and the white boy. 
Throughout the author attempted to show that it was not 
necessary for the two people to be enemies. I welcomed his 
calm treatment of the situation. 
ttHere is a book to read and rerefi.d for its story, its 
ideas, and its beauty of language • 11 » 
Loomis, J. Paul, Trail of the Pinto Stallion, Dodd, Mead & 
Co., New York City, 1951, x,241 x,241 pp., $2.50. 
Difficult reading Not illustrated 
A novel about an orphan searching for the friend who 
brought him up. The hunt results in his capture by the Crow 
Indians, and his living among them for several months. It's 
a long hard trail that Nat Kane follows to find his friend, 
Brent Logan. 
The life of the Indians as described in this book will 
probably come as quite a surprise to you. The Indians are 
not dealt with as savages, but as human beings with human 
feelings. This is the sort of book that's needed to help 
young people get rid of some false ideas about Indians. 
1 Review by Phyllis Fenner in New York Times Book Review 
July 18 , 1948), p. 22. 
g/Review by H. P. in New York Times Book Review ( November 12, 
1950), p. 30. 
Meadoweroft, Enid LaMonte, On Indian Trails with Daniel 
Boone" Thomas Y. Crowell Co., New York City, 1947, 136 
pp., ~2 .50. 
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Easy reading Illustrated 
A biography of the man who was undoubtedly the most fa-
mous backwoodsman of all. He was respondible for the opening 
and settling of Kentucky, and the book tells you how he 
brought it about. 
This book is strictly an introduction to the life of the 
man. It will, however, give you some sense of the important 
part he played in this chapter of our history. 
"Prontier life and Indian terrors are not here made too 
harrowi ng, nor the difficulties of creating a home in the 
wilderness too painful."_{/ 
Neuberger, Richard L., The Lewis and Clark Expedition, Random 
House, New York City, 1951, 180 pp., $1.50. 
Average reading Illustrated 
We have recently celebrated the hundred fiftieth anni-
versary of the purchase of the Louisiana Territory from 
France , and the Lewis and Clark explorations which followed. 
Their expedition was one of the most amazing in all our his-
tory, and you can find the fascinating record of it in this 
book. 
Nw. Neuberger is one of the greatest authorities on the 
h istory of our Northwest, and he has done a fine job here. 
'Ibis is one of the best in the Landmarlc Series published by 
Random House. 
tt Neuberger 1 s story of the first great expedition west of 
St. Louis is well told. "..if · 
Nevin, Evelyn, Captive of the Delawares, Abingdon-Cokesbury 
Press, New York City, 1952, 11-127 pp., $1.50. 
1/Review in Horn Book Magazine (July, 1947), 23:263. 
g/Review in New York Tribune Book Review ( November 11, 1951), 
p. 7. 
Easy reading 
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Illustrated 
Another true story of an Indian captive, in this case a 
young Quaker girl named Francis. She never did learn her 
last name, largely because she chose to remain with the In-
dians, even when the opportunity to return to her own people 
presented itself. 
There are details of Indian family life to be found in 
this book, which one does not ordinarily come across. This 
book, with its wealth of detail, helped me to understand why 
Frances made the choice it did. If you've ever wondered 
about the Indians' daily existence, this is the book to read 
to answer your questions. 
" •••• youngsters will probably enjoy very much the O.e-
script i ons of daily life, the bunts and the rituals." ~ 
Nevin, Evelyn, The Lost Children of the Shoshones, The West-
minster Press, Philadelphia, 1946, 11-123 pp., $2.00. 
Easy reading Illustrated 
When Lewis and Clark made their famous expedition, they 
were aided by Sacajawea, a woman of the Shoshone tribe. A 
large part of this book tells of Sacajasea 1 s life before she 
went with the explorers. 
While we can never honor Lewis and Clark too much, you 
will admit, after reading this biography, the importance of 
this woman's contribution. I found the book a splendid tri-
bute to a brave and adventurous Indian girl. 
"The words are easy, the story simple, and younger 
children could scarcely meet this part of the history to bet- 2 1 ter purpose than through the experience of brave Sacajawea." .3:..1 
O' Moran, M., Red Eagle, Buffalo Bill's Adopted Son, J. B. 
Lippincott Co., Philadelphia, 1948, x,212 pp., $2.50. 
y'Review by E.L.B. in New York Times Book Review (May 25, 
1952) , p. 28. 
g/Review by May Lamberton Becker in New York Herald Tribune 
Book Review (June 2, 1946), p. 8. 
Difficult reading 
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Ill us tl'•a ted 
Annie Oakley and Buffalo Bill, especially the latter, 
play important roles in this Indian's life. You travel with 
him to England as part o~ Bill's Wild West show, join the 
Texas Rangers, make and lose a small ~ortune. 
An unusual story, well told. The author does an excep-
tionally ~ine job of depicting Red Eagle's failure to win 
complete acceptance by the white man. 
"Red Eagle himself has checked the details o~ the book, 
which gives him stature and dignity and is of real importance 
for chi ldren of the white race. 11 J/ 
0 1 Moran, M., Trail of the Little Paiute, J. B. Lippincott Co., 
Philadelphia, 1952, 13-189 pp., $2.50. 
Difficult reading Not illustrated 
This story is based on a law of the Paiutes that an old 
person must quit the tribe in times of starvation. Here we 
follow the adventures of nine-year-old Inyo who chooses to 
share his grandmother's banishment to the wilderness, rather 
than to remain in comparative safety with the tribe. · 
Of all the books in this list, this is my favorite, and 
demanded a rereading. It is be~utifully written, and engros-
singly told. More than in any of the other book s, you will 
cap ture something of the spirit of Indian life. 
11 The reader follows the journey with eager interest held 
not only by the _actio~ in the book but, 1also by the feeling o~ genuineness that pervades the whole."Ai 
Pac k , Elizabeth, Saddle for Hoskie, Abingdon-Cokesbury Press, 
New York City, 1951, 9-127 pp., $1.50. 
Easy reading Illustrated 
From t h e time Hoskie gets his first view of the saddle 
in t h e trading post, he wants it more than anything he has 
1/Review in Horn Book Ma gazine (January, 1949), 25:291. 
g/Review in Horn Book Magazine (April, 1952), 28 :111. 
ever seen before. But the saddle posts eighty dollarst 
Vihere is an Indian boy going to get so much money? 
94 
The author's way of solving the boy's problem is a lit-
tle too easy to accept. The book is not close enough to the 
way things really happen in life. You will find the story 
interesting, if you are not bothered by the author's stretch-
ing belief too far. 
uPleasant story of a modern Navaho Indian boy.'' 
y' 
Parker, Arthur G., Red Jacket, Last of the Seneca, McGraw-
Hill Book Co., Inc., New York City, 1952, xi,228 pp., 
<)t. 3 00 
'lP • • 
Difficult reading Illustrated 
Fundamentally, this is the true story of one man's fight 
to prevent his tribe from adopting the white man's ways, and 
throwing aside their own. Perhaps the real reason for Red 
Jacket's unpopularity with his own tribesmen was that they 
actually realized that he was right. 
If you like to read about the underdog (and which Ameri-
can dbesn 1 t?), this is the book for you. The battle had to 
be a losing one, but it was fought bitterly nonetheless. The 
author draws a sympathetic portrait of one man against the 
crowd. 
"The slow style and wealth of detail make this a book 
for more advanced readers." JJ 
Pinkerton, Robert E., The First Overland Mail, Random House, 
New York City, 1955, 185 pp., $1.50. 
Average reading Illustrated 
In these days when airplanes regularly go from coast to 
coast overnight, we may not be impressed with the delivery of 
mail from Missouri to California in twenty-five days. If we 
reme mber that this took place before the time of transconti.-
nental railroads, and before the complete victory over hostile 
l/Review in Bulletin of the Children's Book Center (May, 1951), 
4:45. 
g/Review in Bulletin of the Children's Book Center (February, 
1953), 6:46. 
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Indians, we will give more credit to the men responsible. 
The end of the book confused me somewhat. I have no 
quarrel with Mr. Pinkerton's narrative about the building of 
the stage line, but I am not too clear about the causes of 
its end. Not enough space in the book was devoted to this 
last section. 
ttThe writing is uneven in spots but no~ 1 enough to affect the interest which the subject will have." .1/ 
Regli, Adolph, Partners in the Saddle, .Franklin Watts, Inc., 
New York City, 1950, 11-248 pp., $2.00. 
Average reading Not illustrated 
All about life on a Texas ranch in 1877. The partners 
of the title are two cousins who share their adventures in 
cattle roundups, battles with rustlers, and life among the 
Indians. The subject is unusual for young people's books. 
There is nothing especially 
unless it be the subject itself. 
rather boring, but the incidents 
citing. 
noteworthy about this book, 
The author's style is 
he introduces are fairly ex-
"· ••• a regular, fa .. s,t-action Western, with plenty of in-
formation thrown .in. 11 ~ 
Rush, William Marshall, Red Fox of the Kinapoo, Longmans, 
Green & Co., New York City, 1949, 279 pp., $2.75. 
Average reading Illustrated 
This novel should be read after Shannon Garst's biography 
of Chief Joseph. Although the principal character is fic-
tional, it deals with real historical happenings. 
There are few books in this list that are written as 
engrossingly as this one. Like Miss 0 1 Moran in Trail of the 
YReview in Bulletin of the Children's Book Center ( May, 1954), 
7:77. 
g/Review by Louise S. Bechtel in New York Herald Tribune Book 
Review (May 14, 1950), p. 14. 
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Little Paiute, li~. Rush leaves you with the feeling that you 
really know the people being described. 
" •••• an unusual illumination of one piece of western 
history, well-written and worth the attention of many young 
readers. n Jl 
Syme, Ronald, Champlain of the St. Lgwrence, William Morrow & 
Co., New York City, 1952, 7-189 pp., $2.50. 
Average reading Illustrated 
Describes the twenty-five years which Champlain spent 
exploring the Great Lakes region, and the northern boundary 
of our country. Full coverage is given to the policy Cham-
plain adopted for winning the friendship of certain tribes of 
Indians for the French. 
Syme is not particularly noted for a careful treatment 
of history. Be on guard for Syme's air of superiority where 
Indians are concerned. 
It fl gj i'Jlr. Syme writes briskly, evocatively •••• 
Voight, Virginia Frances, Zeke and the Fisher-Cat, Holiday 
House, New York City, 1953, 201 pp., $2.50. 
Average reading Illustrated 
Colonial days in Connecticut are the subject of this 
story. It describes the happy results of a friendship be-
tween a young boy and an Indian who has taken the name of the 
beautiful fisher-cat, a type of lynx. 
Novels like this help to build up our respect for the 
pioneers who braved great dangers to establish themselves 
here. You will find this book of great help in understanding 
the col onial period of America. 
nA well-told story of a period in American history that 
1/Review in New York Herald Tribune Book Review (November 13, 
1949)' p. 12. 
2/Review by Ellen Lewis Buell in New York Times Book Review 
TJuly 13, 1952), p. 18. 
y 
has seldom been treated in children's books.u 
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Wy a tt, Edgar, Cochise, Apache Warrior and Statesman, McGraw-
Hill Book Co., Inc., New York City, 1953, 192 pp., $2.50. 
Average reading Illus t rated 
A sympathetic biography of another great Indian leader. 
He was a man of integrity, a gentleman in fact, and like 
Chief Joseph, he had the respect of his enemies. If biogra-
phies of great men are your meat, you need have no doubt 
about this man. 
The best testimony that I can give this book is that I 
have reread itl 
" •••• written with vividness and sympathy." 
gj 
Wyatt, Edgar, Geronimo, The Last Apache War Chief, McGraw- · 
Hill Book Co., Inc., New York City, 1952, 5-188 pp., 
~g 2 .50. 
Average reqding Illustrated 
Geronimo was all warrior. In his vocabulary, there was 
no such word as yielding , but what can you do if your followers 
lose hope and drift away from you? The history of the last 
I ndian campaign in our cpuntry is the history of this man, 
here recorded with Ivlr. Wyatt 1 s usual carefulness. 
I found many good qualities in this book, but I recommend 
it primarily because it does deal with the closing stage of 
I ndian warfare in the United States. The author draws a clear 
portrait of a picturesque man contending with forces that are 
too strong for him. 
"Children will read about him because of the ex citement 
a nd adventure in his story; but they cannot help getting, also, 
a better understanding of the Indian people. n :U 
1/Review in Bulletin of the Children's Book Center (June, 
1953), 6:81. 
g/Review in Horn Book Magazine (February, 1954), 30:43. 
~Review in Horn Book Ma gazine (April, 1952), 28 :117. 
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Wyatt, Geraldine, Sun Eagle, Longmans, Green & Co., New York 
City, 1952, 172 pp., $2.50. 
Average reading Not illustrated 
Sun Eagle is a white boy who has lived for years with the 
Comanches, who had kidnapped him, and brought him up. After 
he is ransomed, he cannot decide where he really belong s. 
How and .why he arrives at his decision are the major concern 
of this novel. · 
Miss Wyatt is especially convincing in her vivid por-
trayal of the trip across the desert. She makes us live 
t hrough the torture and agony of the men as they drag them-
selves across the sand. 
"This story with its day-to-day account of the hardships 
of the trail, has considerable impact." .!I 
1/Review by E.L.B. in New York Times Book Review (April 17, 
1952), p. 25. 
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~~2 .75. 
Garst, Shannon, Three Conquistadors, Julian Messner, 
Inc., New York City, 1947, 227 pp., $2.75. 
101 
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45. 0 1 Moran, M., Trail of the Little Paiute, J. B. Lippin-
cott Co., Philadelphia, 1952, 13-189 pp., $2.50. 
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53. Wyatt, Edgar, Cochise, Apache Warrior and Statesman, 
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32. The Courage of Sarah Noble Dalgliesh, Alice 
33. The First Book of Eskimos Brewster, Benjamin 
34. The First Book of Indians Brewster, Benjamin 
35. The First Overland Mail Pinkerton, Robert E . 
36. The Fork in the Trail Gendron, Val 
37. The Four Corners of the World Duvoisin, Roger 
38 . The Last Fort Coatsworth, Elizabeth 
39. The Lewis and Clark Expedition Neuberger, Richard L. 
40. The Lost Children of the 
Shoshones 
41. The Pony Express 
42. The Santa Fe Trail 
43. ~ne Sea Hunters 
44. The Seminole Indians 
Nevin, Evelyn 
Adams, Samuel Hopkins 
Adams, Samuel Hopkins 
Bleeker, Sonia 
Bleeker, Sonia 
45. The Story of Pocahontas 
46. The Story of the Totem Pole 
47. The Totem Casts a Shadow 
43. The Vanilla Village 
49. Three Conquistadors 
50. Thunderhead Mountain 
51. Trail of the Little Paiute 
52. Trail of the Pinto Stallion 
53. Trappers and Traders of the 
Far West 
54. William Penn, Founder and 
Friend 
55. Zeke and the Fisher-Cat 
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Graham, Shirley 
Brindze, Ruth 
Bell, Margaret E. 
Carden, Priscilla 
Garst, Shannon 
Hubbard, Margaret Ann 
0 1 Moran, M. 
Loomis, J. Paul 
Daugherty, James 
Haviland, Virginia 
Voight, Virginia Frances 
-
) 
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C. According to Difficulty or Reading Level 
1. Easy Reading 
1. Brewster, Benjamin, The First Book of Eskimos, 7-44 pp. 
2. Brewster, Benjamin, The First Book of Indians, 7-69 pp. 
3. Buff , Mary and Conrad, Magic. Maiz"e, 76 pp. 
4. Carden, Priscilla, The Vanilla Village, 7-44 pp. 
5. Dalgliesh, Alice, The Courage of Sarah Noble, 54 pp. 
6. Haviland, Virginia, William Penn, Founder and Friend, 
9-127 pp. 
7. Lane, Carl D., River Dragon, 105 pp. 
8. ~eadowcroft, Enid LaMonte, On ' Indian Trails witn Daniel 
Boone, 136 pp. 
9. Nevin, Evelyn, Captive of the Delawares, 11-127 pp. 
10. Nevin, Evelyn, The Lost Children of the Shoshones, 11-123 pp. 
11. Pack, Elizabeth, Saddle for Hoskie, 9-127 pp. 
2. Average Reading 
1. Adams, Samuel Hopkins, The Pony Express, 185 pp. 
2. Adams, Samuel Hopk ins, The Santa Fe Trail, 181 pp. 
3. Averill, Esther, King Philip, The Indian Chief, 147 pp. 
· 4. Baker, Nina Brown, Pike of Pike's Peak, .140 pp. 
5. Balch, Glenn, Indian Saddle-Up, 210 pp. 
6. Bleeker, Sonia, The Cherokee, Indians of the Mountains, 
9-159 pp. 
7. Bleeker, Sonia, The Sea Hunters, 11-159 PP• 
8. Bleeker, Sonia, The Seminole Indians, 156 pp. 
9. Brindze, Ruth, The Story of the Totem Pole, 7-62 pp. 
107 
10. Burt, Olive w., Cloud Girl, 11-215 pp. 
11. Daugherty, James, Trappers and Traders of the Far West, 
x,l81 PP• 
12. Duvoisin, Roger, The Four Corners of the World, 9-128 pp. 
13. Evans, Hubert, North to the Unknown, 224 PP• 
14. Garst, Shannon, Chief Joseph of the Nez Perces, 184 pp. 
15. Garst, Shannon, Crazy Horse, 260 pp. 
16 . Garst, Shannon, Sitting Bull.z Cham£ ion of His Peo121e, 
7-189 pp. 
17. Garst, Shannon, Three Cong,uistadors, 227 pp. 
18 . · Gates, Doris, North Fork, 11-211 pp. 
19. Gendron, Val, The Fork in the Trail, 208 pp. 
20. Gibson, Katharine, Arrow Fly Home, 9-146 PP• 
21. Graham, Shirley, The Story of Pocahontas, 180 pp. 
22. Helmericks, Bud, Oolak 1 s Brother, 144 pp. 
23. Hubbard, Margaret Ann, Thunderhead :Mountain, 204 pp. 
24. LeSueur, Meridel, Sparrow Hawk , 174 PP• 
25. Ne uberger, Richard L., The Lewis and Clark Ex£edition, 
180 pp. 
26. Pinkerton, Robert E., The First Overland Mail, 185 pp. 
27. Regli, Adolph, Partners in the Saddle, 11-248 pp. 
28 . Rush, William Marshall, Red Fox of the Kina12oo, 279 pp. 
29. Syme, Ronald, Cham£lain of the St. Lawrence, 7-189 pp. 
30. Voi ght, Virginia Frances, Zeke and the Fisher-Cat, 
201 PP• 
31. Wyatt, Edgar, Cochise, A12ache Warrior and Statesman, 
192 pp. 
52. Wyatt, Edgar, Geronimo, The Last Apache War Chief.z 5-188 Pl2• 
33. Wyatt, Geraldine, Sun Eagle, 172 pp. 
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3. Difficult Reading 
1. Bell, Margaret E., The Totem Casts a Shadow, 12-222 pp. 
2. Brown, John Mason, Daniel Boone, The Opening of the 
Wilderness, 177 pp. 
3. Burt, Olive w., Jedediah Smith, 187 pp. 
4. Burt, Olive w., Ouray the Arrow, 184 pp. 
5. Coatsworth, Elizabeth, The Last Fort, v,250 pp. 
6. Cob lentz, Catherine Gate, Sequoya, viii,l99 pp. 
7. Garst, Shannon, Jim Bridger, Greatest of the Mountain 
Men, x,242 pp. 
8 . Loomis, J. Paul, Trail of the Pinto Stallion, x,241 pp. 
9. O' Moran, M., Red Eagle, Buffalo Bill's Adopted Son, 
x,212 pp. 
10. 0 1 Moran, M., Trail of the Little Paiute, 13-189 pp. 
11. Parker, Arthur G., Red Jacket, Last of the Seneca, 
xi,228 PP• 
D. According to Geographical Setting 
1. Indians East of the Mississippi 
1. Averill, Esther, King Philip, The Indian Chief 
2. Bleeker, Sonia, The Seminole Indians 
3. Brown, John Mason, Daniel Boone, The Opening of the 
Wilderness 
4. Coatsworth, Elizabeth, The Last Fort 
5. Coblentz, Catherine Cate, Sequoya 
6. Dalgliesh, Alice, The Courage of Sarah Noble 
7. Gibson, Katharine, Arrow Fly Home 
8 . Graham, Shirley, The Story of Pocahontas 
9. Haviland, Virginia, William Penn, Founder and Friend 
10. LeSueur, Meri del, Sparrow Hawk 
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11. Meadowcroft, Enid LaMonte, On Indian Trails with Daniel 
Boone 
12. Nevin, Evelyn, Captive of the Delawares 
13. Pa r ker, Arthur G., Red Jacket, Last of the Seneca 
14. Syme, Ronald, Champlain of the St. Lawrence 
2. Indians West of the Mississippi 
1. Adams, Samuel Hopkins, The Pony Express 
2. Adams, Samuel Hopkins, The Santa Fe Trail 
3. Ba ker, Nina Brown, Pike of Pike's Peak 
4. Balch, Glenn, Indian Saddle-Up 
5. Bleeker, Sonia, The Cherokee, Indians of the Mountains 
6. Brewster, Benjamin, The First Book of Indians 
7. Burt, Olive W., Cloud Girl 
Garst, Shannon, Chief Joseph of the Nez Perces 
Gar st, Shannon, Crazy Horse 
Garst, Shannon, Jim Bridger, Greatest of the Mountain 
Garst, Shannon, Sitting Bull, Champion of His 
Ga t es, Doris, North Fork 
3. Indians to the North of the United States 
1. Be l l, Margaret E., 'rhe Totem Casts a Shadow 
People 
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2. Bleeker, Sonia, The Sea Hunters 
3. Brewster, Benjamin, The First Book of Eskimos 
4. Brindze, Ruth, The Story of the Totem Pole 
5. Evans, Hubert, North to the Unknown 
6. Helmericke, Bud, Oolaks Brother 
4. Indians to the South of the United States 
1. Buff, Mary and Conrad, Magic Maize 
2. Carden, Priscilla, The Vanilla Village 
3. Duvoisin, Roger, The Four Corners of the World 
4. Garst, Shannon, Three Conquistadors 
E. According to Type 112 
1. Fiction 
1. Balch, Glenn, Indian Saddle-Up 
2. Bell, Margaret E., The Totem Casts a Shadow 
3. Buff, Mary and Conrad, Magic Maize 
4. Burt, Olive W., Cloud Girl 
5. Carden, Priscilla, The Vanilla Village 
6. Coatsworth, Elizabeth, The Last Fort 
7. Dalgliesh, Al·ice, The Courage of Sarah Noble 
8. Gates, Doris, North Fork 
9. Gendron, Val, The Fork in the Trail 
10. Helmericks, Bud, Oolak 1 s Brother 
11. Hubbard, Margaret Ann, Thunderhead Mountain 
12. Lane, Carl D., River Dragon 
13. LeSueur, lVIeridel, Sparrow Hawk 
_,-- . 14. Loomis, J. Paul, .Trail of the Pinto Stallion 
15. 0 1 Moran, M., Trail of the Little Paiute 
16. Pack, Elizabeth, Saddle for Hoskie 
17. Regli, Adolph, Partners in the Saddle 
18. Rush, William Marshall, Red Fox of the Kinapoo 
19. Voight, Virginia Frances, Zeke and the F'isher-Ca t 
20. Wyatt, Geraldine, Sun Eagle 
2. Biography 
1. Averill, Esther, King Philip, The Indian Chief 
2. Baker, Nina Brown, Pike of Pike's Peak 
-3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
Brown, John Mason, Daniel Boone, The Opening of the 
Wilderness 
Burt, Olive W., Jedediah Smith 
Burt, Olive W., Ouray the Arrow 
Coblentz, Catherine Gate, Sequoya 
Duvoisin, Roger, The Four Corners of the World 
Evans, Hubert, North to the Unknown 
Garst, ·Shannon, Chief Joseph of the ~ez Perce a 
Garst, Shannon; Crazy Horse 
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Garst, Shannon, Jim Bridger, Greatest of the Mountain Men 
Garst, Shannon, Sitting Bull, Champion of His People 
Garst, Shannon, Three Conquistadors 
Gibson, Katharine, Arrow Fly Home 
Graham, Shirley, The Story of Pocahontas 
Haviland, Virginia, William Penn, Founder and Friend 
Meadowcroft, Enid LaMonte, On Indian Trails with Daniel 
Boone 
Nevin, Evelyn, Captive of the Delawares 
Nevin, Evelyn, The Lost Children of the Shoshones 
D' Moran, M., Red Eagle, Buffalo Bill's Adopted Son 
Parker, Arthur G., Red Jacket, Last of the Seneca 
Syme, Ronald, Champlain of the St. Lawrence 
Wyatt, Edgar, Cochise, Apache Warrior and Statesman 
Wyatt, Edgar, GeronimoJ The Last Apache War Chief 
3. History 
1. Adams, Samuel Hopkins, The Pony Express 
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2 .. Adams, Samuel Hopkins, The Santa Fe Trail 
3. Daugherty, James, Trappers and Traders of the Far West 
4. Neuberger, Richard L., The Lewis and Clark Expedition 
5. Pinkerton, Robert E., The First Overland Mail 
4. Descriptions of Indian Life 
1. Bleeker, Sonia, The CherokeeJ Indians of the Mountains 
2. Bleeker, Sonia, The Sea Hunters 
3. Bleeker, Sonia, The Seminole Indians 
4. Brewster, Benjamin, The First Book of Eskimos 
5. Brewster, Benjamin, The First Book of Indians 
6. Brindze, Ruth, The Story_ of the Totem Pole 
F. According to Periods 
1. Pre-Revolutionary War 
1. Averill, Esther, King Philip, The Indian Chief 
2. Balsh, Glen, Indian Saddle-Up 
3. Brown, John Mason, Daniel Boone, The Opening of the 
Wilderness 
4. Coatsworth, Elizabeth, The Last Fort 
5. Dalgliesh, Alice, The Courage of Sarah Noble 
6. Duvoisin, Roger, The Four Corners of the World 
7. Evans, Hubert, North to the Unknown 
8. Garst, Shannon, Three Conquistadors 
9. Gibson, Katherine, Arrow Fly Home 
10. Graham, Shirley, The Story of Pocahontas 
11. Haviland, Virginia, William Penn, Founder and Friend 
115 
12. Meadowcroft, Enid LaMonte, On Indian Trails with Daniel 
Boone 
13. Nevin, Evelyn, Captive of the Delawares 
14. Syme, Ronald, Champlain of the St. Lawrence 
15. Voi.ght, Virginia Frances, Zeke and the Fisher-Cat 
2. Nineteenth Century 
1. Adams, Samuel Hopkins, The Pony Express 
2. Adams, Samuel Hopkins, The Santa Fe Trail 
3. Baker, Nina Brown, Pike of Pike's Peak 
4. Bell, Margaret E., The Totem Casts a Shadow 
5. Bleek er, Sonia, The Cherokee, Indians of the Mountains 
6. Bleeker, Sonia, The Sea Hunters 
7. Bleeker, Sonia, The Seminole Indians 
8 . Brewster, Benjamin, The First Book of Eskimos 
9. Brewster, Benjamin, The First Book of Indians 
10. Brindze, Ruth, The Story of the Totem Pole 
11. Burt, Olive W., Jedediah Smith 
12. Burt, Olive w., Oursy the Arrow 
13. Coblentz, Catherine Cate, Sequoya 
14. Daugherty, James, Trappers and Traders of the Far West 
15. 
16. 
17. 
18. 
19. 
Garst, Shannon, Chief Joseph of the Nez Perces 
Garst, Shannon, Crazy Horse 
Garst, Shannon, Jim Bridger, Greatest of the Mountain 
Garst, Shannon, Sitting Bull, Champion of His People 
Gendron, Val, The Pork in the Trail 
20. Lane, Carl D., River Dragon 
21. LeSueur, Meridel, Sparrow Hawk 
22. Loomis, J. Paul, Trail of the Pinto Stallion 
23. Neuberger, Richard L., The Lewis and Clark Expedition 
24. Nevin, Evelyn, The Lost Children of the Shoshones 
25. 0 1 Moran, M., Red Eagle, Bui'falo Bill's Adopted Son 
26. 0 1 Moran, M., Trail of the Little Paiute 
27. Parker, Arthur G., Red Jacket, Last of the Seneca 
28. Pinkerton, Robert E., The First Overland Iviail 
29. Regli, Adolph, Partners in the Saddle 
30. Rush, William Marshall, Red Fox of the Kinapoo 
31. Wyatt, Edgar, Cochise, Apache Warrior and Statesman 
32. Wyatt, Edgar, Geronimo, The Last Apache War Chief 
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33. Wyatt, Geraldine, Sun Eagle 
3. Twentieth Century 
1. B1~f, Mary and Conrad, Magic Maize 
2. Bu~t, Olive W., Cloud Girl 
3. Carden, Priscilla, The Vanilla Village 
4. Gates, Doris, North Fork 
5. Helmericks, Bud, Oolak's Brother 
6. Hubbard, Margaret Ann, Thunderhead Mountain 
7. Pack, Elizabeth, Saddle for Hoskie 
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G. According to Personal Preferences 
1. Averill, Esther, King Philip, The Indian Chief 
2. Brewster, Benjamin, The First Book of Eskimos 
3. Brindze, Ruth, The Story of the Totem Pole 
4. Buff, Mary and Conrad, Magic Maize 
5. Duvoisin, The Four Corners of the World 
6. Evans, Hubert, North to the Unknown 
7. Garst, Shannon, Chief Joseph of the Nez Perces 
8. Haviland, Virginia, William Penn, Founder and F'riend 
9. Helmericke, Bud, Oolak 1 s Brother 
10. Nevin, Evelyn, Captive of the Delawares 
11. 0 1 Moran, M., Trail of the Little Paiute 
12. Rush, William Marshall, Red Fox of the Kinapoo 
13. Wyatt, Edgar, Cochise, Apache Warrior and Statesman 
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RECO IVIT>IE~'DATIONS F OR F URTHER STUDY 
1. Prepare a bibliography for junior· high school on books 
about this subject, written on an adult level. 
2. Prepare a bibliography on this subject which will include 
book s published since the completion of the present paper. 
3. Compile a comparable bibliography for senior high school 
level. 
4. Because of the apparent unavailability of any extensive 
bibliog raphy on Indians at the junior high school level, 
a b ibliography, not restricted as is the present one to 
book s dealing exclusively with Indian-White Man relation-
ships, but comprehending all phases of Indian life, would 
fill a long-existing void. 
5. Prepare a bibliography which will have several different 
sources of reference for every person, tribe or period 
included, instead of being restricted to only one source, 
as is the present bibliography in some instances. 
6. Include in a bibliography actual, contemporary reports on 
the people and incidents dealt with. 
7. Compile a bibliography which includes accounts e manating 
~rom the Indians themselves. 
-
